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A number of important IssueE must be addr€SS€a during 
the process of graduation competency identification. Each school 
system must determine what it means by the term competancj before 
identifying a set of graduation requirements* Graduaticn ccmpetencies 
may emphasize school subject skills, lasic skills, or skills needed 
in every day life. Life role--focused ccBfeteccieg may require the 
schools to significantly change their instructlcnal , ff-anagementr and 
measurement procedures. To determine the areas to te included in a 
set of competencies a school system can tap public opinion consult 
other competency frameworks, and analyse skills needed in adult life 
roles. When competencies are broad, their cumbei is reduced and they 
become more flexible and easier to report* When they are Ep€cific, 
they lead to more focused instructlcc and are eaaier tc siasure, A 
single set of qraduaticn competencies for all students seems logical, 
but individualized instruction and measurement must te prcvld'ed* 
Broad community involvement in drafting ccapetencies has political 
advantages and assures tetter coverage, but it has the potential for 
divisiveness and unrealistic expect aticns, A consistent fermat for 
stating qraduaticn competencies can facilitate clarity and ease of 
instruction, measurement, and reporting* Seventy-^seven examples of 
graduation competencies are provided in the second secticn* These 
competency statements focus 'on the applicaticn cf school skills in 
everyday life* (Author/JM) 
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PREFACE 



Although tha majority of the 50 states have embraced competency 
based education (CBE)^ there is little agreement among these states on- 
what CBE is or how it should be implemented* Interpretations of CBE range 
from, basic skills testin'g programs in reading, writing and computation 
to comprehensive systems organized around sets of intended student 
outcomes that focui on^successf ul functioning in various life roles. 
Implementation strategies vary from encouraging ^ local school systems to 
be aware of different aspects of CBE to mandating statewide rules for 
incorporating CBE roncepts and procedures Into the educational system* 

In the midst of this diversity of positions ,on CBEj the Competency 
Based Education Program has been attetftpting to identify and develop 
appropriate act'ivities and products to assist local and state educational 
agencies in the implementation of CBE, In order to do thlSs the Program 
developed its own conceptualization of what CBE is,. what it has in 
corranon with other individualized outcomes-based learning programs and 
how it differs* Due in part to the diverse interpretations of CBE which 
are available and in part to the dynamic nature of educational systems, 
this conceptualization will undoubtedly continue to evolve. However, 

D 
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if school systeras want to ostlninte the aHsLstmicc that: chls Program's 
activities and products will provido to thenij tiioy may be IntGrasted 
in tlie Projirani's prGscnt position on wliat: conHtitutDS CBC* 

Conipot'cncy based Gducation has much In common with such 
approachos to learning as perforrnancQ--basod instruction, mastery 
learning and i.nd Ividual l^ied instruction* It In outcomes-based , and 
It is adaptive to the changing needs of studentB, teacherb and the 
community. Time is flexible, both in terms of task completion and 
graduation. And CBE is an integrated system of outcomes, measures, 
instruction and instriJCtional management * 

The characteristic of CBE that best distinguishes it from other 
outcomes-based educational systems lies in the term ^'conpetency * " 
GQnerally speaktnQ, competencies are intended student outcomes which 
a "school system believes its students should attain before graduation'^ 
or completion of a course or program. Competencia^s differ from other 
student goals and objectives in that they describe the student's 
ability to apply basic and other skills In situations that are commonly 
encountered in everyday life* Thus, CBE is based on a set of outcomes 
that are derived from an analysis of tasks typically required of 
students in life role situations. 

Another distinguishing chnracteristic of CBE is the hi ^Ir level of 
community involvement in the Identification of thg^s-e""tasks th^t are 
considGred important to or typical of f ujic tioning in adult life ro~les* . ' 
In addition, these" 1 if e "role -related (•utaomes should be displayed 
/ publicly so^ that students, teachers, parents and others in the community 
are aware of the focus of education in their schools. 
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A CHE program j than, is an ind 1. vidun I l;^ad , ouCcoma«-baRi?d ^ ndapCivG 
and flexible J intGc^ratGd syscam of outconiGS, mcosuress Instruction and 
inst rue t ionnl manngemonC whicli focuses on student attainmGnC of a 
publicly determined and publicly displayed set of life rijle-related 

i 

outcomes, - ' « 

i 

Given this Interpretat Lon of compatency based ed u cat Lon, onns can 

3Qa t'hat Che process of Identifying s selecting and adopt ing^ a set of 

competencies Is crucial to the successful Implementdt Lon of a CBK 

system. In order to facilitate this process for Interested educational 

f 

agencieSj the Competency Based Education PiHjgram has developed this 
guide* . " 
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INTRODUCTION 



Th.G CompGtency Basod EducaCion Program of the NorthTOBt Regional 
Educational Laboratory is funded by the National Institute of Education 
to study and assist the implementation of competency based education in 
selected local and state educational agencies across the nation. This 
document is one of the products developed by the Program to accomplish 
this goal* It is intended to be a resource for persons concerned with 
the process of identification, selection and adoption of competencies 
which must be acquired by ail students at some time prior to graduation 
from high school, i*e*j graduation competencies- 

The naterials in this guide are organised into two sections. The 
first section contains descriptions of a number of important issues to 
be addressed during the process of competohcy identi fication ^ alternative 
ways of resolving those issues and the manner in which they^wdre resolved 
In order to select competency statenients for this guide. The second 
section consists of a set oE 77 graduation competency statements which 
illustrate the type of oritcomes being adopted by school systems as 
graduation requirements for all students* The set is not intended to 
include the wide variety of additional competencies which might be 
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required of LndividunI studontH nn thoy procaey througli dlffarcMit i>chnol 

programs, e.g., proparntlon for a particulnr cnVoar cIuHtcr or rnr 

■ " ^ I 

future school iiif*. i:^ 

V 

Each grridLm tj on cnnipotancy Btntcment pfosant'ud in thiB documGiit: 

is the reyult of eKtonslve nnnlyHlB of the diffcri^it: types of f^tudent 

- 

ouCcoino stntomantH thnt hnvo hiMMi nfinptod nB gradiultlon cnmpoteneies in 

a wide variety of Bcliool distrlctB. They are £xntnplj?s of the kind^ of 

- ^ ■ 

compo.tonc tes frequently identLficd by school systems as rcquiremen ts for 
student graduntion from high school. 

The questloHB or lrsuos discussed in this guidd are based on the 
experiencfes of the Competency Based Education Progrrim during the process 
of identification and select ion of competencies and on the Program's 
observations of the process of competency identification in Oregon and 
other states. The clar If ication of tliese issues was facilitated by 
numerous discussions with local and state educational agency personnel 
in the states of Oregon, Pennsylvania ^ Georgia and California, 
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. ' PURPOSE 

This giilclG IB intended to assist local and state educa'Cioneil ngency 

personnel to do three things i ' ' . ^ 

« Identify some of tha mora impot'tant 'questions^ that are likely to ' 
arise during tlio process of establishing .'competencies r.cquired of 
students for high school graduation;' 

0 Explore alternative answers to" these questions; 

9 Understand how these questions were addressed by the ^ CBE Program 
as it deveioped the set of illustrative competencies. 

This document is not intended tJ assist educational personnel 
directly with the processes of measurement , instruction or instructional 
management as they relate to graduation compe tenc les t However, many of 
the questions that arise during competency Identlf icafclon^--and the way in 
which these questions are answered^-have definite ^implications for these 
processes* * Thus , While the emphasis of the guide is on identifying 
competencies, consideration is given to issues relating ^to measuring ^and 
promoting competency attainment and j to instructional management processes* 

Although both tjie Issues discussed and the content of the competency 
statements included were derived from extensive work with state and local 
educators, nelthui" Lh Lntonded to be deflnitLvu ni)r exhaustive* ^lany 



readers will be able to think of otlier important questions or be able to 
conceptualiEe them more effectively. Also, many may take issue with the 
type of competencies that liave beeh included- »Hopefullyj. such reactions 
will bo comiiionplace. Perhaps that is the most important purpose of this 
documenC. - ' * 
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ISSUES ENCOUNTERED IN 
COMPETENCY IDENTIFICATION 



During the development of the se t^of graduation competencies 
Included In this guide, a number of 'issues were encountered* Such issues 
slb the nature of competencies, their role in the educational feystem. and 
what their adoption as graduation requirements means in terms of . 
measurement, instruction'and instructional management were Identified . 
This section describes these issues, discusses alternative means of 
resolving them, presents the way they were resolved to identify ^/ 
competencies for this guide and ,uses the set of competency statements 
Xo lliustrate each resolution. , * " ■ . 

Each issue is presented in a question., format* For example, the 
issue of whether competencies should Include basic skillsvOT adult life 
role skills or both is framed in the questions What ki.nds of knowledge, 
skills and attitudes should be included ^in student graduation 
competencies? Following each question is a discussion of the issue and 
some perceived alternative answers* The particular way in which the. 
issiie was resolved during the development of the set of illustrative 
competencies is then-:describcd* Finally, the competency statements 
identified ■ for .this guide are used to' illustrate the result of having 
resolved the issue in that particular way. 
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As stated earlier, the quGstions tliat are considered here are not 
. meant to be definitive or exhaustivG, They merely 'rolatG the experiences 
of the Program staff during the development of a set of illustrative 
'Student graduatLon competencies. However, , these questions 'should be 
considered seriously, by any school system interested in Identifying and 
adopting a set of graduation competencies. Not only did they arise in 
the id.en tif icat ion of outcomes for this document, they also have been 
raised consiste'ntly by local and state educational agency personndl who 
have been deeply-'^a^nvolved in competency identification^and who have 
shared their experiences with the CBE Program, ^ - 

What is a graduation competency? 

Those interested in competency identification often request a 
reasonably brief description of a "competency" that communicates what 
educators mean when they use the 'term. Existing descriptions may take 
the form of explicit definitions or be implied in a list of adopted ^ 
competency statements, '.Consider a few eKamples of definitions of 
competencies : 

- 

^' • A competency is 'a cluster of related measurable skills necessary, 
to perform a given task,^ 

m A competency .is a learning ' outcome which at school system judges^ ' 
essential for students ts. attain in order to 'be prepared . to 
meet successfully the requirements of extra-schoor life roles, 

• A competency Is a; statement of desired student performance-, 
'representing demonstrable ability toj apply knowledge^ 

understanding and/or skills assumed to contribute to success in 
life role functions. v 

. «^ 

• Compe tency . re f e rs exclusively to the ab ility to perform 
successfully ln= thje patterned activities which constitute adult 
1 if e roles • / : - , 
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These def inictons are similar, but Chey conCain enough differences Co 
create some confusion concerning the nnture of a competency. For . _ ' 
©Kample, they variously describe a corapctency as^a "cluster of skill's," 
a "learning outcome," a "statement' of p&rformance" or an "ability to 

perform. " - \ 

Durlnp/'dts-e^ssions of competency based education ir while reviewing 
variotfs lists of competency statements, the Program also encountbred a 
number of implicit definitions of a competency. Some educators .seem to 
believe that a competency is any goal or objective that all studentB must 
' attain In grades 9 through 12 in order to graduate. Others believe 
that a competency Is the ability to pass an examination In a basic area 
of the curriculum such as reading or computation* j 

After having spent considerable time reviewing, discussing, 
comparing and cbntrasting .many explicit and implicit definitions of 
competencies, the CBE Prog.ram devolopcd a set of descriptive guidelines 
to communicate its undferscanding of the term ".compdt.ency . " ■ These 
guidelines summarize many of the tyaieal eharacterlsfics of competencies 
as they have been defined, identified and adopted by a large number of 
school. systems. However, their primary ■ function is to describe the - 
nature of ^.graduation competencies as understood by ■ the Program, Those 
guidelines are: 

e A competency is a statement of^.an Intended student outcome, 

>• The outcome is generally acceptable; as a graduation roqulroment, 

• ^Thc DutcomG is stated ;ln language that is sufficiently clear and 
concise , ... .. .. ^ 

\- . , • '/ 

• The outaomo lb measurable in that procedures for indicating its 
attainment appear plausible and ;prac tlcal , . 
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• The outcome refers to a relatively general domain of 
student behaviors, 

* 

• The outcome statement describ'es an applicatio n of 
knowledgs, skills or attitudes in ways perceived 
necessary to function successfully in adult life roles, 

• The outcome is stated In a uniform format, namely, '^The 
student can, (transitive verb) (predicate) . " 

These guidelines were devGloped to help identify and select 
competency statements for this guide. They also provide an abbreviated 
description of ^what the- Program means by the term '^competency A more 
complete understanding of the ProgranCs interpretation of competencies, 
however, can be obtained by reading the rest of this guide,. includihg 
the discussion of other Issues and the illustrative set of competency 
statements* I 

ru \ \ ' 

These descriptive guidelines for competencies are admittedly very 

general and subject to in terpretation* However, they do allow, one to 
exclude a number of statements that might be included In a set pi 
competencies deyelo.ped by another educational' agency* Here are some 

examples of statements that do not conform to these guidelines: • 

>> ' ' ' - ''' 

The student can multiply and divide whole numbers by < 
multiples of ten, ^ 

■ (Not an application of- knowledge, skill or attitude; 

; too Specific.) ^ ' 

m The student values good literature. ■ 

(Difficult to ^leasTire'; not very clear.) 

• The student can apply a knowledge of differential .^.^t 
equations. " ^ 

(Not generally- acdaptable as a graduation, 
requirement^.)..- " j ■ ^ ■ 



The stadent can measure the area to be covered in 
paneiing one wall of a room* 

(Very specific . ) 
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Any educational agency that decides to identify graduation 
Gonipetencies may be interested in using the guidelines presented here. 
Before doing this, it is recommended that the .entire set of competencies 
inGluded in this guide ifae reviewed to see the type of outcoities that 
result froin employing these guidelines. Each school system must determine 
what it means by the term "competency" before identifying a set of 
.graduation .requirements. If this is not done, the set may well end up 
being composed of an unrelated mixture of statements about desirable 
educational processes and products that pleases no one and confuses 

all, ' ■ ' . . . ' : 

What kinds of knowledge, skills and attitudes should be included 
in graduation competencies? > 

While-most educators may agree that competencies required for 
graduation should be relevant ,to functioning in everyday lifej there , 
still may be considerable discussion abbut which types of outcomes" most 
clearly communicate this relevance. This discussion generally centers 

around consideration of three different types of skills^ school subiect 

'-^ ' . . ' ^- ■ 

skills, basic skills and adult life ^tole^ skills . 

School sutfject skills include the goals and objectives required for 
successful ^student achievement in typical subject areas such as Art, 
Business and English, These outcbmes may or may not be seen as relevant'^ 
to^^ functioning in adult^aife roles depending on the subject a^-ea and' 
one's point of view. Basic skills generally refer to school subject 
skills that most people agree are necessary to functionin|| in evefeyday 
lifes e,g.., reading* writing, ^computing and decision making. , 
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Adult life role skills, on tho otlier hand, refer to Che ability to 
tr^ansfer or apply the knowledge, skills and attitudes usually acquired 
in school to frequently encountered, spGciflable task situations in 
various life roles ^ such as citizen, vjorker, family member, consumer or 
learner* For example, constructing a family budget (see page 99) would 
be seen as an application of decision making and computational skills as 
well as knowledge of the elements of a family budget. Participating in 
a Job interview (see page 124) would be an application of listening and 
speaking skills as well as knowledge of one's own interests and abilities, 
and ways jobs vary. 

Before a school system identifies and adopts a set of graduation 
compo tencies 5 It should address this issue of appropriate competency 
conten't* Should competencies include only school subj ect skills, only 
basic skilis or only life applications? Or perhaps competencies should 
be combinations of these different types of skills* School subject 
skills are the basis of a sound, general education, but sdme will 
question their relevance to the demands of everyday life* Basic skills 
are , - by ^definition 5 .fundamental to functioning in and out of school, 
but some will argue that there 4s more to getting along in adult life . 
than demonstrating and applying the basics* Focusing on life. role skills 
increases the apparent relevance of educata.on to the demands of everyday 
life, but such skills are difficult ^^to identify and agree upon and they 
may requ.ir'e significant changes in the instructional program. Life role 
applications m/iy be interdisciplinary in nature* As such, instructional 
activities and material,p may not fit oasily into the existing curriculum. 
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.. The type of coRipetency content that Is to be emphasized will . 

also have implications for rnensurement procedures. The assGssment of 

student acquisition of school subject and basic skills has trad itiorfally 

been handled by a variety of paper.and pencil tests* Uhother or not 

such hieasures are seen as adequate for assessing school skills, they 

will undouhtedly be questioned as appropriate for assGsslng life role 

skills. Alternative methods of mGasurement that deal directly with 

student performance In actual life role situations or simulations of 

' theae situations will need to be considered* ' ' 

During the devalopment of the set of competencies in this guide, 

a great deal of time and ^ef fort went into analyzing che content of 

nearly. 10,000 competency statements adopced by almost 100 school 

districts in the state of Oregon,. In addition, competencies from 

several school districts outside, of Oregon were acquired and reviewed. 

The results of this analysis have been incorporated into the set of 

competencies pre.sented here. Each statement represents the kinds 

.- ■ 

.of skills and knowledge frequently mentioned in the competencies, ^ 

identified by these local school districts*' ■ . --^^^ 

' / .. ^ 0 

\ Each stAtement^also. reflects the Program^s interpretation 

of competency based education in that it describes the students' 

ability to apply basic and other .school skills In commonly encountered 

situations of everyday life. ^ ■ , - 

Therefore, =the competency statements^ included In this guide focus 

on the appllcAtion or use of , school skills^ in everyday life,- while 

representing the particular skills found most treque'ntly in school; 

dlBtric t^adopted competencies. Since many of ,theBe competencies were 



concerned directly with basic and school subject skillSj some of the 

guide's competencies will appear to^ be applications only in the most 

formal sense. For example, on ^page 51 the competency reads • 

The student can use the operations of addition, subtraction, 
multiplication and division in everyday problems involving 
money, time, quantity^ weif.ht, area, volume, distance, speed 
and temperature/ 

Clearly, applications of these arithmetic operations skills ^are not 
described ^In any specific way* Biii the intent to, focus on everyday 
applications should be obvious. 

Also, .the competencies in this guide indicate the need for the 
assessment of student perfomance in life role situations* Competency 
number 706 suggests that students should actually participate in a job 
interview, or some ^reasonable simulation, in order to demonstrate 
competency attainment, . ^ ■ ■ 

This guide attempts to indicate some of these implications for 
instruction and measurement by referenddng each competency statement to 
traditional curriculum program areas and by providing examples of life 
role performance for eadh^ competency * The related traditional curriculum 
program areas and the examples of life role performance are listed for 
each competency-^ " ' 

How can one determine that the coverage of a set of graduation 
competencies is adequate? 

This question refers ..to , the need to specify the areas or categories 

of student outcomes that should be included in a set of comp'&tencles * 

• . . - ^ . ^" - ' ^ - 

Uetermining the scope and organization of, the content of a competency set 

■■- ' \* . ^ 

serves at least three functions. It communicates efficiently the nature - 
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"of the set of compe tencics ; it assists efforts to locate specific, 
kinds of compeCencies within the set; nnd; it helps the identif ication 
and filling of gapsu ' 

'riereare several approachea that a school system can use to determin 
the ycope and organization of a set of competencies* Public opinion can ■ 
be tapped in a variety of ways. The scope and organization of existing 
sets of competenciGs can be applied. And the nature. of adult life 
roles can be analyzed, empirically or conceptually. 

Public opinion can help determine the scope of a set of competencias, 
in^^ait least two ways* A state legislature or board of education could 
mandate the areas, in which competencies are to be identified. Or the 
community served by a local school district could be responsible for 
either specifying the general areas to be covered or identifying specific 
competency statements. While a district may have little to say about the 
process of obtaining public opinion in the case of a statewide mandate, 
it can usually influence the typ^ and degree of cpmmunity involvement at 
the local level. ..L ^ . ' . - 

The use of existing competency sets might p simply mean adopting the 
framework for organising competencies used by another educational agency- 
Or it aould mean using another system's competencies as a starting point. 
In some cases^ one school dtstrict might even decide to adopt in its 
entirety another's set of competencies. In any case, a school system = 
should carefully ^review' thie appropriateness of adopting any part of 
another set of graduation competencies/ * ' . ' 

The third manner in which the coverage of a sot of competencies can 
be determined is to describe, in some anaiytical Cashlon, the nature of . 
the skills typically required in various life roles. Using this method 



might involvG conceptualizing tlia diEtercnt roles thnt are part of 
everyday adult life, such as worker, ciclzen and consumer, and then t - 
identifying campGtencies phat dGScribe the ability to function in these 
roles. Or a' school system might adopt .^ome version of the cognitive^ 
af f ec tlve^psychomotor taxonomies of = educational objectives* It would, 
also use pre-'exlsting curriculuTTi prDgram areas, such as Language Arts, 
Business Education, Science^ etc., especially if it believed chat its 
.graduation competencies should contain only school subject skills. A 
district might also adopt or adapt the types of objectives develbped in 
such national studies of appropriate educational outcomes as the Adult 
Performance Level study or the National Assessment of Educational Progress 

The scope and organlzatio'n of the competencies in this guide refle-ct 
all of Che approaches discussGd above: public opinion , existing compe= 
tencies and life role analysia. Each compecency scatement included 
here was derived ftom analysis of eKisting grjaduation competencies 
adopted 'by the school districts in Oregon. In addition^ an examination 
of compecencies from school systems outside Oregon and life role-related 
oftjeccives from nationa[l scudics of educational outcomes, contribute^d t*o 
-the stfopo and organization of the competencies. Furcherrrtbre , these 
competencies reflect additions, deletions arid modifications suggested 
by teachers, admlniscrators and parents in Oregon, Pennsylvania, Georgia 
and California who reviewed earlier drafts of this guide. 



1 - 

For further information on the Adult Performance Level study, contacc 
The American College Testing Program^ APL Department,-.?, 0. Box 168, 
Iowa City, Iowa 52240* For a description of the publicacions available 
on the Natibnal Assessment of Educational Progress, write to NAEP, 
DGpartmcnt of Field Services, 700 Lincoln Tower, Lincoln Street, 

I>Gnvers Colorado 80295, . 
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Because of the strong relationship to competencies aclopced by 
Oregon schooi districts, the nompctoncy statements in this guide have 
been referenced to the. ten required competGncy areas as stated in the 
Oregon Minimum jtandards * The related Oregon competency aroas listed 
for each competency statement indicate the likely location of such an 
outcome within the Oregon structure, A later section on "Using the 
Competency Entries". .explains in more detail the way' each noinpetency is 
related to the Oregon areaa, 

The competencies included in this guide have been organized into 
seven topic areas: . 

• Cor^munication 

• Comptitation 

• Technology , - - . 

• Health 

• Citizenship 

. ^ # Consumer . - 

• Career . . ' 



2 ■ _ ' 

Elementary-SecQndary Guide for Oregon Schooluj _Fart Minimum " 

Standards for Pub l ic- Schooj-S j Documents Clerk , Orocon Depar tmen t of 

Education, 942 Lancaster Drives N.E, , Salem, Oregon 97310* The ten 

areas are: ' '' ' 

• Read? write, speak , listen* 

■ • Analyze* . ' 

m. Compute* ■ 

• Use^ basic Scientific and technological processes* 

• Devielop and maintain, a healthy mind and bodyp 

• Be an informed citizen in the community, state and nation. 
9 Be an informed citizen in interaction with the environment. 

• Bo an Informed citizen on the streets and highways* 

• Be an, informed consumer of goods and services. 

• Functian within an occupation or continue education leading 
to a car ear. 
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These toplG areas serve to describe the general nature of the competencies 
included in each _area* " - , ' 

School systems that use the competencieB presented here as a basis 
for identifying their own set should realaze that the scope of this set 
represents the areas of coverage that^wera ^yp_lcal of a large number of 
school" districts and other compe tency^-related studies; they do iiot 
represent all of the areas in which competencies have been or could be 
identified* For example^ competencies in the affective and psychomotor' 
domains are not represented , and competencieB related to such curriculum > 
program areas as Art, Music and Second language will not be found. This 
is simply because competencies in these areas were not identified very 
often in the' sets that were analyzed* > . 

Whether a school system uses community involvement 5 existing framework 
or an analysis of life roles to help determine adequate coverage in a set 
of competencies 5 it should develop some rational mechanism for establishing 
a scope and organization for its competencies. ? 

How general or specific should the content of a competency be? : 

There are two reasons why the level of generality of a competency 
outcome statement can be an issue. Firsts there is little evidence to 
indicate that a particular level of generality for any outcome statement 
is always more appropriate than any other level. Second^ it is difficult 
to quantify the concept of generality ' so that one can compare any two 
outcome statements and obtain a reliables consistent judgment that one Is r, 
more (or less) general than the 'other. , However , it is possible to make 
some observations based on the difCorDnces between very general and very 
specific competorfGiGS . ^ 



Very specific compotency st^idoinanCB will better coinmunic^ito .l:he 
exact nature of wh.i^t the 'fltndGnt is ryqiiiraii to do. Specific stattiMM Mits 
also make it oaslar to doveinp mgAsiitcB n£ competency atCciinmeat and to 
dGsign instructionnl activities €ind m^itairials Chnt will pronote their 
attainment. On the other' hnnd, 'very general conipatenc ics allow greater 
flaxlbiilty in the Ways ^cudencs can iittain tliemj making it much more 
reasonable to require chQ same? c onipat cnciGs of all students. General 
statemonts will require fwcC coinpetGncies Co cover a spoclf led scope of 
contantp Fewer Btatemcnts nr© b ettcr for cornmunicating with school board 
nembers, parents and ochof cDniinunity Ttietiibers. lewer statements also 
simplify the record-keGptng Eof docuitiencirig and monitoring eotnpotency 
attainment. - , . 

k related ' cOnCGrn im whether conipfj teacles should be written at; the 
same level of generality. This, scanis appropriate because the parcet^^ed 
Importance of a cornpctency is often related to its leval of generality: 
more general competencies, are - typical ly perceived as more tmportantt For 
example, it would be difficult to arguc that "making change ^^rith money" 
is as important as .*'using different forrns of money*" 

The competency s tatt^tnants iTicludod in this guide reflect a preference 
toward general competencies rather than specific ones* This Ib due to 
the CBE i^rogram^s belief Chot co niniunt cation and/" instructional fleKlbillcy 
are Important aspects of compQcency based education. - Alsoj for the 
reason given ahovej- an attempt has h&en made to keep the sanie lc2vel of 
generality across the set* 



What degree of difficulty Hhauld graduation competencies repreHent? 

Actually, this question should not be an Isaue for cornpe Lencies • 
The moBt apparetitly 'dlCEicuIt outconiG staconond can ba rnndo vary easy to 
attain by SGldctirig a [TiGasuru tluit Is vary easy. And slniple coinpatQncles 
cm ha represGnted by niGnsurGS that test the capab tilt ig s of GxtramGly 
campetent adults. Also, If a number of mGasarGs^' are used to assess the 
a ttninniQnt ' of a slnglo competency^ the difficulty of that, competency can 
be varied by rlianging tlio proportion of measures that must be passGd* 

The coTTipetencles" selected for. inclusion here do not reflect any 
direct considora tlon of the quostion'of difficulty because mGasures for 
assessing their attainment were not Included in this guide* On the other 
handy the compGtencies do represent the skills needed to function in 
commonly encDuntered situations in adult life roles* 

Should the same set of graduation competenri^ s be adopted for all 
'Students^ 

A logical answer to this . question would bcs ''Of course Graduation 
competencies are Lnt ended student outcomes that a school system believGS 
should be attained before graduation. However, there are sbrne consequence 
of this position /that should be considared*- What about liandicapped 
studetits? What ^bout the varying interests and abilities of studonte 

that arc found In most school systems? 

I 

■ I ^ ■ 

I 

I 

i ^ 
/ 




Even if a school systein invoives a broad reprtisentation of tQachers, 
\adiTilnistratorSj' studcntSj parcntB and community monibers in the idinitifl- 
CatiOTi of its "set of graduation compctencle's, there will, be a aalrstan ttal 
number who feel the set is Inconipletej too rostrictivt^^ top broad or ..that 
It emphasises the wrong skillSi .And xE the compe tenclGs required in one 
school district Have boen influenced by the concerns of o thcri distric ts~as 
in Che case o£ regional or Btatewide adoption of a set of conipotoncies^—thGn 
these feelings will be magnifiGd, 

Tha CBE Program believes that aducators can address these concerns 
by providing flexibility In how and when students attain a set of graduation 
conipecencies* " Since graduation competencies represent only a part of the 
educational , eKperiences available to students, flexibtlitv also eKists in 
the wide range of additional life role conipe tencles eKpected of individual 
Students*- - ' 

Perhaps the time will corne whert an educational systeni can clearly 
spocify the life' role relevancG of everything that students are required 
and aila\/^ed Co accomplish ■ in school / Perhaps not* For now It seems 
significant that educators and community members can and are, willing 

to Identify the relevance .of .some learning outcomes to adult life roles, 

0' ■ • ^ . ■ ^ ■ \r 

_ _ ' .. . _ _ _. - 

Whp.shoTild be involved in draftirig and adopting a set of graduation 
competencies? ^] \ ^ : 

^ Ideally, a set of competency sEatements should reflect as adequately n 
as possible the knowledge and values of everyone, in a cornmualty who has a 
diroct, vested interest in the capabilities of the community^ s high r 
school graduates- Any school system, interested in Identifying a set of 
graduation competencies will want to consider involving feprosenta tives 



from the commuiii ty-at*large , parcints, chc board of Gducat-ionj 
students and educators. Which nf^theae groups cdn bo reprcsGnted 
and how adequaCcly their knov/ledge flriti Vfiiliies can be reflected^ 
will depend a groat deal upon 'the tlrnG and financial resourcas that 
ar^ available* . ^ ' ■ 

Districts cansidGrtng community invbl^emenc will want to weigh the 
advancages of comrfiunlty ownersliip ot the raduation compGtencles » broad 
covearaga of competency content and positive political atmos.pherd against 
the potential disadvantages □£ community dlvislvenoss and po.ssible 
unrealistic cotnmuriity expec Cations. ■ 

" The competencies included in this guide reflect thq types of state merits 
adopted by school districts that approached the community involvenient 
question in a variety of i^ays* ..Some Q-£ these school systems had sufficient 
resources to obtain a broad representaclon of the groups meritloned above* 
Others did not* However,' since the coTTipetency statements included' 
exemplify the most frGquently identified types of competenc ies they 
represents individual ly , competencies Impoxtanc to all of these groups* 

What fbrm^it should be used'fbr stating graduation competeriGies? 

Coinpared to some of the other issues raised in this docunientj 
the question of competency format mighc^appear insignificant. However, 
sets of good competencies can be rendered inoffective by a. confuslTig 
format* It Is very irnportant that any document^ containing a list of 
competency stattments clearly Indicate wlilch entries are the competency 
statements and that the competencies communicate what was intended* 
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Typically j the compctGnc ius Ln .'in nclojitad bog will be , presented in 
conjunction witli otliGr LnPormntion tlint relates Gach competency ta 
instructional, meaaurQiriGnt and instructional management activities and 
'procedures^ Inform^it ion about tne coubsos to wliich conpe tencies have 
been assigned, suggeated rne-asuremcnt procedures in the form of more 
specific outcomo st^itements , instructinnnl resources and activities, and 
related program or in rue tional jgoals may be printed on the same page 
as ^ the competency- the competency statements should be clearly indicated 
in such a complex arratigemen t , One way to facilitate this is to state 
Gatch compotency using 'a uniform forinat that clearly distinguishes it from 
other.: information that could be i^^erprpted bb a conipetGncy statement* 

It is equally iinporCant to develop a format that will conslsten tljr 
communicate to all readers exactly what was intended* For example, if a 
school system decider that its competencies are to be intended studonc 
outcomes, the formaC should not allow such statements and phrases as ^ 
''knowledge of banlcing serv Iccbs " -."money managemoTit or "the student 
cashes checks,'- S^imilarly ^ if'a school system wants its con.p.:e tencies 
to communicate what its students will do after graduation, it should say 
so bo using a .forinat: thar begins, "AJter graduation the student will,.," 
A mpro reasonable version Tnight be, "The student will be able to*,-'' 

The important point ts to determine a cdnsistent and clear format 
and stay with it* Tho format for competencies prGSented ^in this' guide 
is , "The stiirient nan.. * , (transi tive^Terfi) . , , (predicate) * " The word "can" 
is meant to commun icace. that tlie school system has g withered evn^dGnce that 
the student is able to do some things given the motivation, opportunity 
and means. In addition, each 'compe tency tn this set is ma"rked "cf'f^ 
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by two lines of as ter isks ' and Is prDcedGd by thu worcls "conpeCency 
statGnient*" This is to mlp sGparatG the competency from the Gxamples 
ot life f ole^-related perforinancG that are listed on the same page. 
These examples are meant to clarify the competency and to suggest ways 
of asse.aslnf^ its attainment. They should not be mistc^ken for the 

competencies, ' , - 

■ ■ . * 



Summary 



tn this section, a nunbcr of compoteacy identification issues were 
identified and discussed*,. These IssueG and some related tentative 
condluaions are listed below ^ / " - 



Issues " : ■ ^ 

" "tJliat tu a graduation 
competency? 

/■JJhat kinds of knowledge, 
skills^ and attitudes should 
he included in graduation ' 
competencies? 



•How can one deter-mine that 
the coverage of a set of 
graduation competencies is 
adequate? 

Hoy general or specific 
should the content of a 
graduation competency be? 



What degree of difficulty 
( ahould graduation competencies 
represeTit? 



Tentative CQnc lusiojis 

The're is a need for a clear set of 
definitional guidelines, . 

Life role-focused competencies 
may require the schoola to 
significantly change their 
instructionaij mariagement and 
measurement 'procedures * 



Public opinions eKistlng 
competency frameworfe and life 
role studies are sources of 
assistance, ^■ 

Generality can lead to fewer 
competenciepSj greater flexibility ! 
and ease of reporting, but 
specificity can. lead to more- 
focused' instruction and measurement. 

The difficulty of a competency is 
largely a funccion of its treasures. 
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Should t lie Ski nio .set n f 

graduaclon corhpetcncles 

be adopted £or all students? 



What groups should be 
involved in drafting and 
adopting a sot of gra.duatioh 
competencies? 



'What format should be" uSGd 
for sDatlng graduation 
competencies ? 



A alnRle set of graduation 
compctoncles fiGOms logical. But , 
individualig^d Instructional 
and measurcniint procodures must he 
provided to pccount for student 

di ffercnces,! 

/ 

■ : /■ - 

Broaci conimunity invo.l voment 
has ownership 5 coverage and 
political / advantages ^ but it 
has the potential for divisi.veness 
and unrealistic expectations. 

A consist^nt^^-f^rmat can facilitate 
clarity ahd ease of inscructlon* 
measurement and reporting. 



A nurrtber of competency identification IssuGs were not discussed In'' 
this »soctipn . As other issues are identified^ they will be incorporated ■ 
in any revisions of this document* " , 

The section which follows provides examples of gradua.tion competencies 
and life-delated performance* The eKamples were developed in the context 
,of the kssues discussed in this section, ^ 
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GRADUATION COMPETENCY STATEMENTS 

This section of the guide is diylded- Into three parts* The first 
part, '*Using the Coinpetency Entries," explains the one-page entries tor 
the. graduation bonipctency statements* Next is an index to the competencie 
which lists In abbreviated form all of the competencies by topic area. 
Part three consists of the actual competency entries. 

Using the Competency Entries 

Ihe 77 cpmpetencies in t^his guide are organized Into seven topic 
areas* 

• Coninuinlca tion ■ v 

• CompucaClon 

. m Techno. logy ' ' , ^ 

• ; Heal th .. " " ■ > 
m . Cit i ^ensh ip 

CbnsurTiGr 

© Career ' " ^ 

t 

' ■ . ■ " 3S ' 
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y The Communication area includes nine compa tcnc ics that deal with very . 

^ '- ■■ . ' '■ ' 

broad applications of reac{th|?, wricing, listcinlng and ftponking okillB, 
The CQinpucatlQn aroa contains eight: fraquGntly oncounterod outcome 
statements- that InvolvG very general applications of computing and 
measu'ring skills* The Techno logy group cansists of s^vgt|' outcomes that 
represpnt various. uses of basic sciGntiftc and toclHiolaiUcal knowledgQ' 
and products. The 16 compotcmcles In thG HGalth area deal with various 
aspects of health maintenance and the prevention and treatnien.U of illness, 
The Cltigenship area includes eight CDmpetehciGs>^ which are common applica- 
.tions of knowledge about governTnenm structure and function. The Consumer 
area is chc largest with 17 compD tencies having ;to do with the management 
of personal finance and the purchasp, of goods and services* The 11 
C^^G^r competency statements represent career identif icacibn and job 
seeking skills* • > = 

"Each of the conpetrency statements appears on a single page, printed 
between two lines of asterisks. Above tlie competency statement on each ' 
page Is basic J descriptive inf orniatioft for that ^ competency *• ■ 
The competency identification nutriber ^ ^ . 

• The competency topic area 

# The ' compe tency short^ form ■ 
The conn^^gtencjr identification number consists of three digits which ^ 

■ identify' the competency. The first digit specifier, the topic area to 
which the statement bolonBs,^ .The last two digits identify the competGncy 
v;lthin its topic area. Thus, compotQncy number "504" would be the fourth 
= ^ co^npetency in the fifth topic area, Citigenship. The competency topic 
^rea is 'the topic area under which tha competency is nrgnnlHed, -The 

ic , . . . 
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coinpe t ency sli o r t f o r m proVidGS n brief, vGrbal Inbol that sunimarizes 
tho content o'f each comfjetency strttemoiit. The indGX to compotGnclas 
uses the short form to reCar to each con^pctency * 

Below each competency statemGnt, the one-^page on try contains sorno 
interpretive information for the conrpctency^ 

© Related traditional curriculum programs 

• R=elatcd Orogon compctGncy areas 

■ I 

Exam'ples of life role-related pGrformance canststent with the 
competGncy ' , . 

^Thc re la_t _€id a d 1 1 i o n a l _c _^ cr^^i^ 1 urn programs that are liated bclov/ a 

conipe t'T.nty' statement indicate tho program areas in which one would likely 

finc^ Instructional activitlos and materials and assessment procedure's 

relevant ' to the attainment , of that coitipti tency • Each conipetency statement 

in^ th^s guide lias been referenced .to one or more of ten curriculum 

prog tarn titles* ^ ' ^ ^ . ^ ' 

1 ^ i ' ^ ^ ^ 

L# Bio log real and Physical Science 

f ^ ^ ' . . 

© SuslnQSs Education ■ . , , 

^ = - Gareet:. Education 

e .Health Education . ... 

# Home Economics 

© Industrial Education 
© Language Arts 

• Machnmatics * ^ . 

# Physicnl Education 

^ 9 Social Science ' ' = • .. ■ 

The number of program ar^as lasted beneath a conpetency statemont is one 
indicator of tho flexibility in curriculiim structure that may be rGquired 
tO'^ promote such an outcome. Certain traditional program areas, such as 
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Artj Mustc and Second Language, have noc been Includbd because few of 
the coinpGCencleS: used as^ tliG basis for this set were concorned with 
applications of the knowledge and BkiUs r|enerally associatc^d with tha^Q 
program areas* V: ^ . ' ,^ ' ' ^ 

The primary purpose Of the related _OrGjan compQtency areas is co 
indicate the relationship of competencies in this [^uide to the areas of 
rGquired competencies in Uregon, This r clat ionship' Is Important because 
a;lmosn all .of the competenclGs used as the basis for this set were-from 
Oregon school districts. Each competency statement is referenced 
to one or more of t^ie following Oregon competency areas. 

9 Reads write., speaks listGn 

9 Compute 

. • Use basic scientific and technological processes 

• Develop and maintain a healthy mind and body 
« ^ Be an informed citizen in the . coinmur i ty j state and nation 
9 Be an ^Informed- citizen In inloractlon with the environment 
0 Be art informed citizen on the streets and highways 
9 Be an informed consunier of goods and services 

9 Function within an occupacion or continue education leading to 

. a career ' ' * ^ 

... ■■■ , ^ , _ 

Hono of the cnmpotcnciGS in this guidG are'' teferencGd to the Oregon area 
of "Anaiyge." , ' . ^_ -^ " 

The last interpretive Infornation privided for each competency 
statemont consists of GKampIes of life role-related performance 
conslg tent with the compct_Qn^c^, These examples illustrate more specific 
types of Ivfe role applications that are consistent with the intended 
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meaning of the compctGncy . iTioy are only HugnoHtlonH of. such 
applicatioHB ancV do not in any v/^iy runrofrUMit:. ai:i ytudanl: pt? r f ormnncoH 
that make up any one compotaricy* Tu addi tidn to oxp l.i Cd l: incj the 
meanihg of a competoncy thoBQ rjiKamplus may aBsitit in the idanti f icat iun 
of procGdures for instruction and maai^uromcn t ralateci to cqmpetoncy 
attainment* 
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INDEX ro COMPETENCIES - ■ - 



Topic Area 
' , . ■ ; .Cpniinurilcation 



Compucacton 



C_ornfietjnjcy: ghqrt^Forffl. . Page 

Read nwspapets and rriagaiiTies 39 

Follow written d irect iotis ^ * - * 

Use rafe^eace materials/ ^ * , , - . . , , ^1 
ffurnmarizci Oral cori ten t .42 

SumtnariE^ aiiaiDv-lSunl content * * . . , . ,. ^3 
Follow D^aT directions 

Write Utmvn . , ^ ^ ^5 

Give ^^ti tea n dir^CGlOTis , . , . ^ . . / 

A.bK and MS wet qiiestlons ^ * ;47,;^ 

Gl^fQ oral directions * , ,* . , , . , , . 48 

Use fouc basic operations . . * \ , . , 51 

Use ratios* ptoportiOTis and pGrcent^ ,^ , , 52 

Use formulas , ,f * • , „ . , . , . - . . -^-"55' 
KsctfTiacG solutloxis 54 
Ord^f tTiagnitude of niGasutes 55 
Convert mca surernQnt units , 56 
Use TiicaSufeiiien.(: devrlces 57 
tncQrprec c>iiir,cB and graphs 58 
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INDEX TO COMPETENdlS 5S (Continued) 



TQplc:Area, 
TeclinOlogy 



HeaLth' 



gompe tsncy Slio_ct Form . ' Page 

Use a calculator , , . ... 51; 

^Use aimple machinef , ,^ , 52 ^ 

Substitute sources of energy , . 63 

Reduce energy use^ g4 

Reduca environmental pbllutlon , 65 . 

Operate aa. automoblle^ > * , . *v. , . , 55 
Interpret traff tc ^ control dGvlces' . , , 57 

^ Plan balanced ineaL a * , * , 7^ 

Ideiitlfy drug abuf^e effects • , , * , , , 72 
Develop GKerclse prograin 7^3 

Develop rGcreational program ,74 \ 

Detect common Illnesses 75 
rreat comfnon' dJ/lfiesBes V'^'^'r^^ U" ? ^^^'V' ' . ' --^^'-yg-^'^-- 

Locate mGdlcal facilities * , -7 77 

rApply first aid 78 : : 

Einplay safety measures 79 

RDCogniZG potc^ntial hazards / . , \ . » , BO 

Obtain emergency asBlstance 81/ ' 

Locate .commun icy reBOurces , ■ , , * * 82 . 

. Cope wltii conflict , , . ^. ' , 83 

Maintain dental health \ , ^ , ' %k' - 

Interpret drug labeis , . , 85 

' Intorpret dnngcr Hynbols , , ^iG 
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INDEX Tp COMPETENCIES (Continued) 



-Topic A.rea . Cornpetency Sho rt Form ' \ = Page 

Cltlzeiiship Interpret resourcQ guidQs 89 ^ 

Locate government services 90 

Recognize violattons of rights . , . , • * 91 

-I ' ■ ' " 

Employ votlrig procedures.. 92 

Influence governrrient decisions 93 

Complete governTnent forms i » . 94 

Interpret legal materials 95 

^ ^".-^ ^. ' - / ■ 

. ■ ' . = / • ^ = 

^^■^^ IiiterpreG permit raquirements * 96 

CoTisuraer '^^^n.^Construct. a budget . . , 99 

ljsl2:v::cy|>es of money • , . * , 100 

. ■ ■■ - ■ " ■ ■ ... - 

! ■ ■ ' ' 

Keep £lnat\cial records 10 1 

Prepare tun iorps p ^ . v i 102 

^ ' 7 flaintaln baalc accounts « , , , / ^ . . . 103 

SGrM"ti,,insuraQce • . , . ^ , 104 

Comp^lets insurance forms , , * 105 



Determine 'financial resppnsib il ities • 
' ' Determine legal contracCual requireineh > • 107 

Apply for credit . \ . .JOB- /. 

^ ' DGtorminQ credit costs 109 y 

Identify credit violations 110/ 

Comparl produGts and sorvices ..^ 111 

~ " ' f i . ' ■ 

" ■ ' I ' ' • "» 

■ . " ■ interpret product guarantees . * , . * ,.- 112 

I ■ 

■ ' ' Use eonsumer publications 113 

■ ::.„,.,: , 



, INDEX TO COMPETENCIEg (Continued) 



Topic Area Competency Short Form . Page 

Consumer ly^aluate advertising techniquas., • . mj , , li4 

(Continued) ^ ' . - 

Obtaiii consumar asslstaTice . , 113 



Caraar Identif y ' possible occupaclons 119 

Deterinine occupational requlrementa > • . » 120 

Dsterinina occupatiofial characteristics * i 121 

, Ob tain Information about jobs . . ^i.,.* « • * 122 

* Complete job applications.. , * 'i .^r , 123 

Participate in job IntarvieWs 124 

Detemiine employer procedures V * 125 

BeterTiilne ^ork safety procedurea \ * * . , i-26 

■ Prepare a rasume * v> « i i27 

■ ^ / ' V^rite application letters , \2B - 

'■■ . ^ , " ■ "~ 

-Ceterinlne wages and beti'eflts * 129 
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ISSUES 



CGMPETENGIES 

I" 

Index to 
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Technology 
Health 
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Career 



COHPErENCY IDENTIFICATION NUMB ERi 101 ^ . 

COMPETENCY TOPIC AREAi Comrnunication , 
" COMPETENCY SHORT FORM: Read newspapers and magazines 

COMPErENpY STATEUENTi The student can read 'newspaper and magazine 

- articles^ business and social Letters and 
' other comnonly enbountered reading materials^, 

RELATBD TRADITIONAL CURRICULUM PROGRAMS i 

Language i>ttB . _ , 



RELATED OREGON CpHPETENCX AREAS i \^ - 

Read, write., Sjpeak, listen . 

EXA^^PLES OF LIFE ROLE'-RELATEff PERFORMANCE i ' 

Read classified adfe* edicorials and news reLoasas 
Read letters from utility CDTtipanleSs banks and friends 



COHPETENCY IDENtlFLCATION NUfmERi' 102 

COliPEtEireY TOPIC AREA; Communication 

COMPETENCY SHQRT FORII: Follow ^/ritten directions 

COMPETENCY STA^TEMEHTf Jhe student can follow written directioiis for 
, " . carrying out commonly encountered tasks and 

activities* C--- 

ifetAto T^DItJoML CURRICULUri PROGRAHS* 

^ ^ ■ .All ^ ^ '-^^ ^ . ^ ^ . 



RELATED' 0REG6I} COMPETENCY AREAS : = 

ReadT Wtc'e speak; listen 



EX/^1PLES OF LIFE ROLE-RELATED PERFORMNCE: 

Repair a houaehold appTiance using directions in 
' ' ' a repair "matiual ^ , ^ 

" ' Follow a written recipe to prepare a meal " 

Perform a routine auto safety check using directions 
in an ov/ner'^ ' ^ 
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COHPETENCY IDENTIFICATION HUMBERs 103 , 

-COMPETENGY TO^IC AREAi Conmunicatlon _ . . 

C0MPET£NCY short form r= Use reference materials .... .. 

COMPETENCY STATEMENT r The student can locate information in coramon 

reference materials such as dictionarie,-^ , 
' , , . telelphone hooks , transportation schedules ^ 
, library card catalogues s encyclopedias '^and 

television ^programining schedules. . ^ . ■ 

*^******^*^**^*^*^^^ife*A**** ******* 

RELATED TRADiTIONAL CUIRICULUH PROGR^^ 

^All ■ ^ ^ - 



RELATEt) OREGON COMPETENCY A^EAS: 

Readr write, speak, listen 



TEXAMPLES OF LIFE ROLE-RELATED PERFOR{lANCEi 

Use a^ dictionary to determine the correct pronunciation 

of ^a word ^ ^ . ^ 

■ ' f ' . 

- : Scan the yellow pages for merchants who sell a 

particular item \ ' 

i 

Locate a- particular subject In an encyclopedia 

' - Select the day* time and channel oS a news, sporting 
or special event from a TV programming schedule 



COMPETENCY rDEtrtlPICATlON NUbffiERi 104 

" ... . COMPETENCY TOPIC AREAi. Gommunication ; ^ ■ 

COMPETENCY SHORT WOmii SummariaG oral content 

COMPETENCE STMEHEMTsMh© student can summarize the content of a short 

speech or dlscussioij,^ - . 

' ' " \-: ■■ . ■■ ■- ^ ' ■■ I ' ^ ' 

RELATED TRADITIONAL CURRICULUM PROGR^ISr . , 

All ■ ' : 



RELATED OREGON COIIPEtENCY AREAS; 



Read, w^ltej spaaks listen « 



EXAMPLES OF LIFE ROLE-RELATED PERFORMANCEi 

» .Report On the cg^ntent of, a speech at a recent . 

meetirig atcerid^4'^^ ■ ^ ^ 

Explain the two aides of an issue discussed during 
.a politlciil debate ''^i 



COMPETENCY IDENT IF ICATlOtrNmiBER I 105 ^ \ - 

COHPETENCY TOPIC MEA: Communicatton , 

COHtETENCY SHORT"fOR^U SunimarlEe audiovlstial contant 



COHPETENCY STATEMENT I The' student ^cansunimariEe the content, of brief 

. audibvisualvpresentratlons (TVj films, slides)'. 

Rm^ATED TMDITIOML .CURRlCaLUM PROGRAMS: ^ ' 

All ■ \ . ' ^\ . 



RELATED OREGON COHPETENCY AREAS ^ 

Head, writBi spcakj listen^ 



EXAMPLES OF, LIFE ROLE-R|iATED PERFOPjlANCE i . j_ 

. ^ 

Analyze th#"maln idea and logic reported in- a 
recent TV 'n6ws commentary 

. ^ . Describe the details of a job offer vlwed on a 
reader at an employment- office 



COMPETENCY IDENTIFICATION NUHBERi 106" 

. ^ ^COIiPETENCY TQPIC AREA:\. Cpminunlcation' 
' COMPETENQY SHORT FORlir". Follow oral directions 

COMPETENCY STATEMEOTi The student can follbw oral directions for 
? carrying out commdnly encountered tasks and 

^ activities* . ^ ' . 

' ' i 

RELATED TRADITIOP^AL CURRICULU!! PROGRAJlSi ' 
' • ■ ^- 

All . _ ■ ' ■ . ' ^ • ■ ■ . ,. 

f ■ ■ ^ ^ ^ 

RELATED ^OREGON COnPETENCY AREAS ^ \ 

■ Reads writes spGakj listen ' / 

EXA^^PLES OF LIFE ROLE=-RELATED PERFOmtAHC ' , : . 

Locate a business or 'personal address from oral- 
direc tiotis ^ ' ^ ^ , 

Mend, repair or assemble a product .from oral 
jtnstif uctlons by telephone * 
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COHPEtENCY IDENTIFICATION NmiBElli 107 - ^ ■ 

COliPETENCY TOPIC AREAi Coimnunication = .. 

COMPETENCY SHORT FORHi W^ite let tars ' . 

■i 1 

. ' • i ' 

COMPETENCY STATEMENT! The student can write business and. social letters- 
— and Informal Tnessages. 

related: TMDiTIpN^L aURRICULUH PROGRWIS^ ^ 

Business education - , ' 

, Career education , - 

Language arts ' 

/' / . ^ -. , ' ' - ' ' ^ ^ 

■RELATED OREGON COHPETENCY AREAS ^ 

, Read, write, speaks listen 
* - , 

I * ' ' . - ' ^ 

EMIPLES.OF life ROLE^RELATED PERFOmAUCEi ' 
. I ^ ' \ ^ " , 

I , ' ^ ^ ^ . ' 

Order a replacenient part jcor a small appliance 

/ * ^ ■•''•). 

i Write SL brief Letter ^ to a close friand ' 1 



.COMPETENCY IDENTlFICATipN NWl^ 

: ■= COMPETENCY TOPIC AREAi ^ Communication " \ . 

COMPETENCY SHORT FQRIli Give wrlcten directions' 

COMPETENCY STATEMENT^ Tlie student can giv^e written directibne,- ' . ^ 

dascrlptions or oplnioAs* 

RELATED TRADITIONAL CURRICULA PRQGRAIISi " * " 



RELATED OREGON COMPETENCY j AREAS- ' ^ . , 

Read, write, spaak^ liscen 

EXAMPLES OF LIFE ROLE-RELATED PERFOWlAMCEr 

' ^ . , ■ ^ 'U ' j . 

Write direGtlons totl travel ffom one^ location in a 
community to ano.ther ; 

; ■ ■ ' ^ ^ 

Write a memi to o^ther eniployeQs informing them of a 
change in plans or procedures^ 



= COMPETENCY IDENMf IC^IOH JNUMBER: 109 
• ' • ; U...-^^!^^penPETENCt TOPIC 'ARf^"^--CDTnmtiTiiaaUo=n. 



-'1 fV. 



.^^eOHPETENCY SHORT FORM ^ Ask and answer: questions 



-dOHPETENCY STATEMENT: the student can ask and answer quostions in 
' . . 3- clear and logical manner vjhilG convGrsing wlch 

other people. , 

^ RELATED TP^DITIONAL CURRieULUM PROGRAftS j 

■ All ^ . . . ^ 

- V 

• RELATED OREGON COMPETENCY AREAS i " , 

Ready write, speak, lisCcn 



.^EXA^IPLES OF LIFE ROLE^RELATED PERFOmUHCE: ■ ^ 

/ - Express in a cl^ar and concise manner a quest-ion at 
- a -committee meGtlng __ ■. ^ ' 



■ m 



COHPETENCY IDENTIFICATIOH nUMBERl 110 , , . 

COMPETENCY TOPIC AREA* ComnuiniCcition 
COMPETENCY SHORT FORM.: Give oral directions 

COMPETENCY STATEMENT: ThQ studenC can give oral riirections for. 

carrylno'^ out comnionly encountcrGd taska and 
^ ' activities, ' ^ 

RELATED TRADITIONAL CiniRICULUM PROGRAMS: 
All 



1 



RELATED OREGON COMPETENCY AREAS: 

Read j write ^ speak, listen 



P.XiLMPLES OF LIFE ROLE^RELATED PERFORMANCE : 

Direct a traveler to a specific location 

" ^. , Deliver an informatNLonjl mGSsage to fellow employees 

EKpJain jbb--related tasks to coworker, e* g. , frying 
potatoes, operating a cash register 
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'COHPETENCY IDEMTIFICATION NUllHm: 201 

^COMPETENCY TOPIC AREA: Coniputntlon 

COMPETENCY SHORT FORiM: Use four basic operations . 

COMPETENCY STATEMENT* . The studGnt can uso the oporations of addition, 

multiplication, subtraction and division In 
averyday probloms involving money^ timej 
quantity, weight, areas voluiriG, distance, spaed 
3 and tempGrature. 

RELATED TFJ\D1TI0NAL CLrRRICin^UM PROGRAMS! 

B±ologica=^ and physical science 
V Business education > , 
Home economics 
Industrial education 
Macherna.tics 
Social science 

RELATED OREGON COMPETEnCY AREAS: 
Compute 

EXAftPLES OF LIFE ROLE^RELATED PEnFORMANCEr 
\ Prepare a shopper's catalogue order form 

j ■ ^ ^ 

/ ' AHd a list of grocery price.^ while shopping within 

y a budget 

I Deterinine equivalent tines in^ dififerent time zones 
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COMPETENCY IDEHTIFICATIOM NUMBER- 202 . 
' C0?1PETENCY TOPIC AREA^ Computntion 

COMPETENCY SHORT FORMi Uso ratios, proportions 'and 

porcents 

***************** A*** A 

COMPETENCY STATEMENT' The etudent can use ratios, proportions 

and pGrcents to increase, dccrGase and 
relaCG measures of distance, cost , time, 
quantity, weight, speed, area, volume and 
tenpGrature. ' / : 

***************************************** 

RELATED TRADITIONAL CURRICULUM PROGRAttS* 

Biological and physical sciGDce ^ v 

Business education ^ . ' , 

Home economics ^ . " 

Industrial oducation . - 

rfa the na tics ■ - 

. Social sci en CG 

RELATEn OREGON COMPETENCY AREAS: . - 

Conpnte " - % ' - 

EXAMPLES OF LIFE ROLE-'RELATED PERFOR_MANCE: 

Halve or douhle the ingradicnts In a recipe 

Mix Ingrodicnts in fuels and €irt and building 
" materials -r- " ^ 

■ Determine carpeting cost of a room from dimensions 
" and per unit cost figures 

Modify thc^ family budf;Dt , accounting for- a pay raise ^ 
and an increasG in the cost of living Index 
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COMPETENCY IDENTIFICATION NUMBER^ 203 ^ . -;v^^' ' 

" COMPETENCY TOPIC kMA\ Computation 
COMPETENCY SHORT. FORItr Usg" Cormu L^as 

COMPETENCY STATEMENT- THg etudent can usc3 formulas to calculatG Elio 

pGrimctcr, r^TGd and volunie of common spacG,s , 
, * , objects and containers, ' ^, 

RELATED TRADITIONAL CURRICULUM PROGRAMS ^ 

Biological and phys ical sciencG ' . 

Bus.tneffs education * ' .... . 

Home' economics ' - 
Industrial education , ^ _ 

Mathematics 

RELATED OREGON COMPETENCY AJIEAS : , 
Cqmpute^ . \ 

Use basic scientific and technological processGs 



EXAJ'tPLES OF LIFE ROLE-RELATED PERFORMANCE: 

PurchasG the proper amount of fGrtiLizer to 
spread on a lawn 

ComputG the amount of coment requirGd to build 
a sidewalk 
, " . . 

Select a dish of adoquate siEe for a recipe 



COMPETENCY IDRNTIFICATION MUMBM^^ 204 ■ 

COHPETKNCY TOPIC •ARRA=i Computatton 
■ ' COftPETENCY SHORT FORin Kstlma te . soiur Ions ' ' , 

" ' ■ ■ ■ ^ 

COMPETENCY STATEftENT: The studoht can estimatG the solutions 

tn problenis involving the appllGatlon .'nf - 
V cornputaCional skills, ■ -'^ 



RELATF£D TRADITIONAL CURRICULUM PROGRAMS: 
Riological rind physical sclencG 
* .Businesa education 
li oniQ 0 c n n on i c a 
Industrial Gducation 
!tatheinaticB 
Social science 

RELATED OREGON COMPETENCY AREAS : 
Compute 



/ 



EXAMPLES ^OF LIFE ROLE-RpLATED PEPFCRM^NCE-: 

Estinato the cimount of gasoline nGeded to travel from 
' one' city to another 

Estimate the total cost of an appliance purchaBed 
^ on a timfi payment pla;n ' . » 
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COMPETENCY IpEr^TlFl^TION NUHBEIU 205 " ^ ... 

COMPET^CY TOPIC kREkv Conputatlon ^ , ' 

qOMPEmNCY= SHORT FORin Order mannicude ^of measures 

COMPETENCY STATEMENT^ The student can order numbers which express the 

magnitude of commanly encountered measures, 
that appear in the sane and different formB, 
e*g* s whole numbers, decimalSj fractions and 
perconts. 




RELATEn TRADITIONAL CLFRPaCULUM PROGRAMS: . 
Biological and physicals science 
^, Business educatlnn * ' 

Home economics 

Industrial education - ^ 

.I' 

!Iathomatics r 
Social science 

RELATED OREGON COMPETENCY, AREAS * 
C6mpuce - 

EXAMPLES OF LIFE ROLE-RELAtED PERFORMANCE^ ^ ^ 

Determine the 'order of size of products labeled in 
different forms, e,g*, 24._az.j one quart/ 1/3 gallon 



COtlPETE;NCY inKNTIFICATION MUfinKR: 206 . 

' COMPETENCY -TOPIC AREA:. Computation 
COMPETENCY , SHORT FORM: Convert . meaauremenc units 

COMPETENCY STATimKriTj THq studGnC can convert between the different 

units oi the English and motric measurement * 
■■ systems in Qrdor to express conmonly encountered 
measurest 

fi . ----- ^ 

RELATED TRApITIONAL CURRICULUM PROGRAflS^ 

Biological and physical science ^ , 

Honie Gconomics , 

Industrial cducatlan ^ „. ^ \ ' . 

Hatliematics 

Physical edu coition - =^ , . 

Social science 

RELATED OREGON COHPETENCY AREAS i ' ^ ^ 

^- Compute * . ^ ' , / 

Use basic 'scientific and technDloglcal processes ' 

EXAMPI.ES OF LIFE ROLE-RELATED PERFORllAMCE^ \^ ■ 

^Prepare a -food dish from a recipe in each c- 
system of measurement -. " , 

Report a Fahrenheit tGmperacure from a Celsius 

thermometer = ' ' - 
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COMPjETENCY IDENTIFICATION NmiBEHi 207 

COMMTEHCY TOPIC AREA^ Computation ^ '/ ' 

COMPETEMCY SHORT FORMr Use measurement devices 

r. 

COMPETENCY STATEMENT^ The student can use common measurement 

- devices to' measure time, weight, distance, 

^ areo^ voluno, temperature and speed. 

, \ . - 

************** 

'related TRADITIONAL CITRRICULUM PROGRAllSi 
Biplogical and physical science 
Home economics ^ 
Industrial education . 

Mathematico ' ' ■ 

Social science ' . . ' = 

RELATED OREGON COMPETENCY AREAS 1 ^ ^ 

Compute i 

Use basic scientific and technological processes 



EXMtPLES QF LIFE ROLE^RELATED PERFORIMNCE^ 

Read a meat thermometer do determine whether a 
roast is, cooked to tasCe 

Select a number of pounds of fruit- at a grocery 
store by utilizing a balance scale 

Use Qi. tachometer to determine engine revolution 



f 
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COMPETENCY IDENTIFICATION NU^lBERi 208 ^ ' ' , ^ ' 

■ COMPETENCY TOPIC AREA: Computation ' ^ 
COMPETENCY SHORT FORHi InCdrprec charts and graphs , , 

\ ' ^ ^ ■ I 

competency' STATEMENT 1 Tho student can interpret charts, maps, tables - 

and graphs, ■< / 

RELATED'^TRAniTIONAL CURRICULUM PROGRAMS r 
BiQlogical and physical science 
Language arts 
Mathematics 
^ Social science 

RELATED OREGON COMPETENCY AREAS ^ 

i 

Read, write, speak, listen 
Compute . 1 

Use basic scientific and technological procGsses 
" Be an informed consumer of goods and services 

EXAMPLES OF LIFE ROLE-RELATED PERFOPJiANCE i 

Use a cost of living graph to determine- the percent 
increase over the past^ five years 

Determine the best product to purchase by 
comparison of facts as stated in a^ table . 

' Determine distances between cities using a mileage 
chart 
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' GOIIPETENCY IDENTIFICATiON NUMBERi 301 

COMPETENCY TOPIC AREA I Technology, 

COMPETENCY SHORT FO.bti Use a calculator - _ - , 

^ * * * * * ^ * ^ * ^ * * **TW^* WlHe^ 

^COHPETENgY STATEHENTi The ^student^ can use a calculator to perform 
. ^ basic arithmetic computatdons required in 

everyday life . - . ' 

RELATED TMDITXOMAL CURRICULLni PROGRAlfS- ■> ^ 

Biological and physical science , ' . 

Business education ' \ . ^ 

?lathematlcs i ■ ' - 

Social science ! ' 

RELATED OREGON COMPETENCY AREAS ^ 

Compute ; ' , . ■ ' 

- Use basic scientific , and technological proQ-esses 

EXAMPLES. OF LIFE ROLE-RELATED PERFORilANCEt 

Balance a checking account by computing deposits 

and expenditures _ 

Keep a 'running . total of costs while shopping in ' 
a grocery St or e^ 




COftPETENCY '^IDENTIFICATION NUMBER: 302 ■ 
COHPCTENCY TOPIC AREA^ Technnlogy 
, COHPETENCY SHORT FOIUl: /Usu simple machlnfis 

********************* 

COMPETENCY STATEMENT r' The student can apply the principles ofr the 

six simple machinos (pulley, HheeT, inclined 
■ ' - plane, screw', lever and wedge) to perform 
commonly encounterGd casks, 

************** ** *3lf*^*1^3fe^^sfe^*******^***^A**^**5^-5^***3Sf^^*iMSjV^ 

RELATED TRADITIONAL CURH ICULUM PROCliA^IS: ' 
Biological and p^hysical sclnnce 
Home economics 

■ 

Industrial education • 
Physiqal education = 

RELATED OREGON COMPETENCY AREAS: ' i;^,, ^ ' 

/ 

Use basic scientific and technologica^p rocesses 

EXAttPLES 0^^ LIFE ROLE^RELATED PERFORIIANCE : ' . ' 

Split winter wood 

Raise a heavy objec,t with blocU and cackle 



COMPETENCY ipENTIFICATION NWlRERi 303 

' CdilPETENCY TOPIC AREAi Technology ' 
• COMPETENCY SHORT FORfl : Substitute sources of energy 

CoilPETEOTY STATEttENTi ' The student can substitute renewable for 
/ / non-renewable sources of energy* 

RELATED TRADITIOHAL CURRICDlUM PROGRAMS t ' 
Biological and physical science 
Social science 

RELATED OREGON COHPETENCY AREAS ^ ' ' ' 

o ^ . -- < 

' * = _- 

Use basic scientific and cechnological processes 

.Be an .informed citizen in interaction wich the 
environment 



feX/yiPLES OF LIFE ROLE-RELATED PERFORi^ANCEi 

. Establish a home systein of collectidn, storing 
and returning recyclable items " 



Walk or ride a- bicycle to work 
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COJIPETE^CY IpENTIFICATION NUMBER: 30^4 ' 
COMPETENCY TOPIC AREA I Technology 
■ ' COMPETENCY SHORT fOmi Reduce energy use 

COMPETENCY STATEMENTi The student can evaluate individual actions 

that will help reduce the use of energy and 
conserve resources* 

RELATED TRADITIONAL CURRICULUM PROGP^AMSi ^ 
Biological and physical science 
Home economics 
Industrial -education 
Social science ■ - 

* 

RELATED OREGON COMPETENCY AREAS: " ' 

. Use basic scientific and technological processes 
Be an informed citizen in interaction with the 

environment . . . . 

EXAl^PLES OF LIFE ROL^ -RELATED PERFORMANCE: . 

■. During a water shortage seasonj display personal 
water-saving habits . 

■ • Take steps to reduce the energy needed to heat 

a home adequa tely 
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COMPETENCY IDENTIFICATION : MBER: 305 ' ' ' 

COMPETENCY TOPIC AREAi Technology 

Competency short FORMi Reduce Gnvironmental pollution 

COMPETENCY STATEMENT^ The student can evaluate individual actions that 

will reduce environmental pollution* 

RELATED TRADITIONAL CURRICULUM PROGRAfiSi 

. Biological and physical science ^ , = 

Social science 

RELATED OREGON COMPETENCY AREAS ^ ' ^ ■ 

Use basic scientific and technological processGB 
Be. an informed citizen In interaction with the environment 

EXAMPLES OF LIFE ROLD"RELATED FERF0RI4ANC E : 

Select methods to eliminate littering = 

Identify careful ways^ to camp and leave nature as 
it was found 



COtt'^ETENCY IDENTIFICATlOtl" NUMBER^ 306 ■ 

COIIPETENCY TOPIC AREA^ Technology 
COMPETENCY SHORT FORiU Operate an automobile 

COHPETENCY STATEMENTi The student can operate an automobile in a ^ " 

safe and efficient manner* 

■ 

************************** 

REIATED TRADITtbNAL CURRICULUM PROGRA?lSi / < 

This competency is not easily referenced,^ to any 
traditional curriculutn program area* 



EKIATED OREGON COMPETENCY AREAS ^ 

i an informed citizen on the streets and highways 

KV^MPLFS OF LIFE RbLE=RELATEn rERFQiaiANCE: 

Drive in heavy traffic in an alert and defensive 
. ma.nner ' . , 

Pass a written or performarice state drivers' exam 
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COMPETENCY IDENTIFICATION NWiBERr -307 

COMPETENCY TOPIC AREAs TochnoLogy 

COMPETENCY SHORT FORlh Interpret traffic control 

- devices 



Competency statement^ THg student can InterprGt different types ^ 

of traffic control signs and signals * 

RELATED TRADITIONAL CimRICLniUM PROGRAMS: 

This competency is not easily referenced to any 
/ traditional curriculum program area. 



RELATED OREGON COMPETENCY AREA: 

.3c '^1 informed citizen on fche screets and highways 

EXAflPLES OF LIFE ROLE'-RELATED PERFDRMANCEi 

Uhile drivings anticipate the next highway 
condition by observing the signs 

.Drive according to control slgnal-s in heavy . 
city traffic 
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COMPETENCY IDEHTIFICATION NUHBERi 401 

COIIPETEHCY TOPIC AREA: Health . . ' _ 

COMPETENCY SHORT PORJU 'Plan balanced meals ' = 

.COMpETEUCY STATEMENT^ The student can plan nutritional balanced 
^' meals * ^ 

RELATED TRADITIONAL CURRICULUM PROGRMIS^ - V • ^ s 

Health" education 
Home econoTTiicB,. - - 

RELATED OREGON COMPETENCY AREAS: ^ v ^ 

Develop and maintain a' healthy mind and body 

EXAllPLES Of LIFE ROLE^RELATED^ PERFOPJIANCE ' 

Using the four basic food groups, prepare a weekly 
menu for a family of four 

Plan a balanced neal for someone on a special diet 



■ 7i 
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COMPETENCY IDENTIFICATION NUMBER^ 402 

CC^IPETENCY TOPia AREA,i Health 

COHPETENCY SHORT FORMi Identify drug abuse effects 

COHPETENCY STATEMENT i The student can identify the effects of drug 

abuse* 

♦ . ' ■ / 

RELATED TRADITIONAL CURRXCLTLUM PROGR^lSi 
Health education ' 

RELATED OREGON COMPETENCY AREAS i 

Develop and maintain a henlthy mind- and body ^ 

^ ■■ - . \ 

'^(example OF LIFE ROLE-RELATED^ PERFORMANCE: 

Use a prescribed or over-the-counter drug for its. 
intended use . . ' 

Identify the relationships between alcohol/drug 
usage and daily activities such as working .arid 
driving ^ 
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COMPETENCY IDENTIFICATION Nm-IBER I 403 

COMPETENCY TOPIC AREA J Health 

COMPETENCY SHORT FORMi Develbp exeraise prbgram" ' 

******* A********^*^****^****** 

COMPETENCY= STATEMENT I The student can. develop and perform a personal 

regular exercise program that will pfomote an 
^ appropriate level of physical fitness* 

.******************************************* 

REiAtED TRADITIONAL aURRICULUM PROGRAMS^ . ' 

Health education 
Physlcalf education 

RELATED OREGON COMPETENCIES AREAS I 

Develop and maintain a healthy mind and body 

EXAMPLES OF^LIFE ROLE-RELATED PERFORMANCEf 

Sele^ct physical activities that fit with the 
individual^'s life style, and daily schedule 
' while. conditioning parts of- the body not 

exercised in other activities 

Establish a regular routine of daily exercise 
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COMPETENCE IDENTIFICATION NUMBER j 404 ^ ... 
: " COHPETENCY TOPIC AREAi Health 

eOHPETENCY SHORT FOMj De^felop racreatlonal program 

COHPETENCY STATEMENT^ The student can deyelop a personal -.program of • 

participation in recraational and teiaijire time 
activities- . . .. ' 

RELATED TRADITIONAL CURRICULUM PROGR^ISi 

Health education ^- 
Physical education ■ , 

RELATED OREGON COMPETENCY AREAS* ' ^ .-.i;,.^ 

■ ■ -"V • 

Develop and maintain a healthy mind and body 

EXAMPLES OF LIFE ^'ROLE-RELATED PERFOPJiANCE : 

Participate in local recreatloTi programs 
organized by vario,us community and private \ 
. agencies, such as tennis, golf, softball, 

basketball, crafta and cards . ^ ^ 

Develop an Interest and invDlvement in a 

seasonar activity such as hunting, skiing 

or sailing - 



\ 
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COMPEXENCY IDENUFICATION NUIIBERi 405 

. COMPETENCY 'TOPIC AREA i ' Health . ^ " 

' COMPETENCY SHORT F0R!1^ Detect common Illnesses . 

COMPETEMCY STATEMENT^ The student can recognize obvious signs 

of illness', 

f 

RELATED TRADITIONAL CimillCULUH PROGpl^ ^ 

Health education ' -''^^ 

Physical aducatioti . . ■ 

» RELATED OREGON cbMPETENCY AREAS i 

Develop and maintain a healthy mind and body 

EX^IPLES OF LIFE ROLE-RELATED PERFORjblANCEi 

Take a person'^s temperature to determine the 
presence or absence of infection 

Locate and feel another's pulse to deterinine 
^-^ the presence or absence of stress « 




COMPETENCY IDENTIFICATION NW^BERi _ AOb ' 

COMPETENCY TOPIC AREA I Health . ' _ = = 

^ COMPETENCY SHORT FOm: Treat common illnesses 

COMPETENCY STATEMENT i ,^he student can employ appropriate treatment 

procedures for common illnesses and allinents. 

RE'LATED. TRADITIONAL CURRICULU!^ PROGRAl-lSi 

Health adudation » . 

^sical aducation 



RELATED OREGON COHPETENCY AREAS I 

Dev.elop and maintain a healthy mind and body 

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE i 

Prbperly use over-'the--counter drugs ^ 

Know appropriate eating procedures when tneatlng 
a common illness 

Know procedures for administering cardio^-pulmonary 
resuscitation 
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COMPETENCY IDENTIFICATION NUMBER i 407 \=N ^ - ' 

COMPETENCY TOPIC AREAi HeaLdh ' . 
COMPETENCY SHORT ^FORlh Locate medical facilities 

■. / ' / ' ■ : 

COMPETENCY ^ATEMENTi The otudent o^n 3 n^.^ t^f various - y e:, i mtdical 



facilities avjd heaicK stir^^iL- Cv dt are ayailable 
In the commui^ats^ * --^ 



• 7 . , 

KELATED TRADITIONAL CURRICULUM pROGRA^lSi 

Health education " 



RELATED OREGON COMPETENCY AREAS 1 ' 

Develop and maintain a healthy mind and body= 



EXAMPLES OF LIFE ROLE=RELATED PERFORMANOE: 

Determine the shortest route from home to the 
hospital and the doctor's office 

Know the telephone numbers for emergancy medical 
services '1 
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COMPETENCY IDENTIFICATIOH NUflBERi ^408 

COMPETENCY TOPIC AREA J Health 
COIIPETENCY SHORT FORtli Apply first aid 

COMPETENCY STATEMENT^ The student can apply basic first / 

aid techniques. 

RELATED TRADITIONAL CURRICULUM PROGPJjlSi 
Health educatlQn 
j'Pbysical educatiion 

RELATED OREGON COMPETENCy AREAS I . ' 

Devalop and mairntain a healthy mind and body '] 

EXA!4PLES OF LIFE ROLE-RELATED PERFOPJlANCEi 

Use simpla bandages * comprasses and pressure 
to stop" blseding I use appropriate tachniques 
- to restore breathing . ^ ^ 

Treat for shock 



COMPETENCE IDENTIFICATIOH NUHBgR: 409. V ^ 
COMPETENCY TQPIC A^EA: Health 
COMPETENCY %im:i ^mU Employ safe cy meafures' 

^COMPETENCY STATEMJNTi ^The student can employ basic safety measures. ' 

* i^Tir * 3lE ^ * 5^ A * * ^ 

.RELATED TRADITIONAL CURRICULUH PRQGRAriSf . , > ^ 

Health education ■ • 

.Home economics ' " ' 

Industrial education 

' ' • "^"^ ' 

Physical edu-cation ■ ttn 



RELATED OREGON COHFETENCY AREAS: 



Devalop and maintain a healthy mind and body 



EXAIIPLES OF LIFE ROLE-RELATED PEfeFOKlANCEf 

a - ^Determine an esc^pfe ruute and safety plan to 

use in thf'case of firfe 

Provide safe storage for" first aid supplies 
and harmful products in the home 

Avoid overloading electrical circuits 
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COnPETENGY IDENTIFICATION NUMBER: 
COMPETENCY TOPIC AREA: 
COHPErENCY SHORT FORrh 



UO 

llcnlth 

Rocognize potential hazards 



COnPETENCY STATEMENT: The student can dGtect poCGncial hazards co 

the safety of pooplG* 

i' 

RELATED TRAIUTIUNAL CURHUAJLUM FRoQRAf^^: 
Health education 
Physical education 

REIATED OREGON COHPi.TENCY AREAS: 

DGVelop and malnta vri a healthy mind and body 

EMiiPLES OF LIFE ROLE=RELATED PERFOmiANCE^ 

Conduct 'a safety chec'K of a horne and property ■ '■f'^^?^^". 

Recognise household chenilcals and medicines that 
should be out of the reach of children 
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COliPrrENC^r IDEMTIFICATIOH IIUMBCRi 411 

COMPETENCY TOPIC kmhi /rlGalCh 

COMPETENCY SHORT FORIl'^ Obtain emergnncy assistance 

COMPETEMCY STAri;MEHT^ The atudGnt can obtain appropriatG assistance 

in omergencles. 

RELArED TRADITIONAL CirRRICULUTI PROGRAJIS: 

Health education , . ' 

RELATED OREGON COMPETENCY- kVfASi 

I 

Devolop and Tnaintatn a healthy mind and body 



E^PLES OF LIFE ROLE-RELATED PEHFORMANCEi 

Knov; the locatlOTi of and procedures for using 
the teTephoiie toj obtain ernergency services in 
'the iiDin'e and at:, ^^ork 

Select and contact the appropriate agency, Co 
resolve a specific etnergency ■ 
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COIIPETENCY IDENTIFICATtON NUMBER: 412 

"COHPETEMCY TOPIC AREA; Health 

^ COMPETENCY SHORT FORJ'h Locate cnnmunlty rosources 

COMPETENCY STATEMENT^- The student can locate community resources foi 

the resolution o£ personal and family nnedH. 

RELATED TkAiJlTIONAL CUHRICLrLlJM PROCHAffS: 
Ileal th education 
Social science 

RELATED OREGON COMPETKNCV AREAS: ■ 
Daveln. and naintaln a hG/ilthy mind and body 

EXAMPLES OF LIFE ROLE-R r^LA^rn PERFORttANC E: 

Select froin a list of community agencies those 
which^ offer aid in a particular problen area 

Recognize a parent/child honiB conflict and 
choosG a resource to lead tov^ard conflict 
resolution 

Identify educaCinnal alter natures 
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COMPETENCY XDGKT rCATIOri NUMRF-R: 413 

COMPETPNCY TOPIC ARliA- HcnLth 

COMPETENCY SHORT FORM: Cope with conflict 

COMPETENCY STATEMENT: Tha HLadant can uLLlizo Uuchnlqucs to cape 

with personal confli t and stress, 

RELATED TRADITtONAL CURRrCULnM I'ROGKAMS: 
Henlth oducaLion 
Hpine economic ^3 
Social 1 SciencG 

RELATED OREnON COMPETKNCY AREAS- 

DcvGlop and maintain a licalthy mind and body 

EXAtlPLES OF LIFF RiDJ.E-^RFEATED PKki'ORMANC E; 

Select appropriatG a 1 T:tLrnat Ives for cu^ iig ^i\:!i.n 
changnR in roles 

UhMitify rclnxntion torhn iquaB 



8 
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COttPFlTENCY' IPENTTFiCATtOH NUflBim: 414 

COMKBTENCY TOPIC AREA; Honlth 
- COMPETENCY SIlOnT FOIiri: Maintain - duatal fionUh 

* *-/f * ^ V? 1^ ^ A- >c ife * ^ sif ^ ?V K ^ ^ ^ * *A 'M * AVv 'M it A A V> 'A 'A ^ '/c 5^ 5% ife * ?fe * * ^ A A -A ^ A $'< A * i5r *A 

CUiIPETENCY STATCriKNT^ Tim atudLMU con maintain dcnt/il health* 
RriATKl) THAI) IT 10 MAI, CURR IC LJLUff PROGR^ilS: 



Heal til edunat Lan 



RKLATICIJ OREGON COMPF^TENCY A';rAS: 



Devalnp and 



ain 0 haal thy mind and 



nMilPLES OF LIFli: ROLF-; i.ATKh PERF0RI1ANC E: 



Practtce a daily program of dental care 



Schodulc periodic cKarninatlonJs with thi-j dent is t 



SqLGct proppr foc3ds 
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COMPETENCY IDENTIF ICATIOn nUHREIl: 415 

' COMPETENCY TOPIC AREA: Health 

COPIPETENCY SHORT 1?'0Rin IniiGrprat drug labels 



ie^.i€^ii k^9(i^^ k7Zii^ii kM M^i^^ kk-ki^i^k 

CO^iPETENCV STATEnENT: Thn rn;udant can Intorprut: cirug proscripL Lona , 

warn ings and lahuly , 

RELATED TRADtTIOriAL CURRtfUfLUM 'PROGRAIIS : 
Health cducatLon 
Home Gc onofTiic s 

REUTEI) OREGON COMPETENCY AHHASl' 

DevGlop and Trialntiatn a healthy mind and body 

Be an infonncd cunsuniGr of goods t^nd scrvlceg = ^ 

EXAMPLKS OF LIFE ROLL '■RELATED PEHFOKitANCE : 

Schedule tlie us a of a drug as prascribod according * 
to tine^and dosage 

DlRcnrd unused prescribed medicine at the end of 
Craatmcnt 
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COriPETENCY IDENTIFIGATIOH riUflHKKr 416 = 
COMPETEtlCY TOPiC AKKA: llonlth 
^ COrtPETRNCY SHORT FORIl : Inturp rGL^^dnn:^ar liymbola 

****** A^^sfe^^^5^{1!r^^^^^^^^5fe**;^*Vf*>t 5^ i^w^ 

CUflPETENCY HTATEIIEMTr Tlio studont ciin in tiurprcc wniriunf^ and danger 

sinri8 and H^/mbnlB , - ^ 

*********^5^**^*A***^**^*^**^****;^^**A*AA^A*5^* 

RELATED TRADITIONAL CURRICULUM PfUlGR.lMa: ^' ' 

Healch □ducation 

tndustrlr^l GducAtlon . * " 

RELATED OREGOn COMPETENCY AREAS: 

Develop and inai:ntaLp a lioalUhy mind and body ^ / 

EXAflPLEB OF LIEE ROLE-RELATED PERKOl^lANC E : ^ . _ ■ 

Respond appropr ia toly to safety sifns on nn industrial 
site 

RDCO^^n L i-dent: iricntiun symbols that pc^oplc wca'r 
when all.ni7^iL: or dLabotic 



.S3 
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(X)\i[Mrn^:NCiHS 



Index to 
( bmpetencies 



.ommunication 



Computation 
Technology' 
Health 




(Consumer 



^areei 



COnPETENCY IDENTIFICATION in'MhERt 501 

COMPETENCY TOPIC AREAi CitUc^ni^hLp 

COMPETENCY SiluRT FOR^t : ItiCarprot resourcG suildcs 

CtMP:%i:EhiCY ;>TATEM1:NT; TliG Htudenu can . intcrpri't conmunUy 

rosourca dLructnrlGB, r^uides and ILstln.^s, ■ 



RELATED TRADITIOMAL CLTHRICULUfl PROi.RA^lS: 
Language arts 
Social science 

RELATED OREGON COMPETENCY AREAS ^ 

Be nn Informed cttlKCn in Ehc community, state 
and nation 



EXAMPLEB OF LIFE ROLE-^RELATEU PERFOHnANCC: 

/ . 

Ko\?iow a community directory and seldct 4n agency 
to assist with the formation of a recreational 
team or activity 

Solect thnsQ anencic'S which offer assistance to 
3 6 n 10 r c 1 1 i c n s 
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'tihlPETKNCY IDENt^FICATIOfl NUMBER^ .502 
'fj; CoriPETENCV TOPIC ARZki Citizenship 

^ '\; COMPETENCY SHORT FOM : Locate! govGrnmont services 



COMPETEHCY STATEMENT^ The- sUudant can locnto apprciprlntc Rovornnpntinl 
' ngGncibs and scrvicos to contncE for asslstnnce 

with basic problems or concorna, e.g., policG, 
■ fire; legnl aid and rGgulatory agencies, 

REliATED TRADITIONAL CURRICULUM PROGRAMS: 
HenTth education ♦ 
Social HO r vice 



RELATED OREGON COflPETENCY AREAS: 

Be £in informed citlEan in the comnunity.V state 
and naLLan 

EXAflPLES OF LIFE ROLE-RELATED PERFOiUIANCE: 

Secure rissistance for conpleting a federal or state 
tax form 

Din J diroctLy to the local ln\/ enfornemcnt ng one Ice 
and fire department • 



9, 
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couiMrrENCY ii)ENraiac;ATr()K. i;umb[^r: ^03 ■ ' . 

'COriPBTKNCV TOPIC A1U:A ! CltL^^CMifihip ^ . ' 

CortPf:TKNCY SHORT I'ORfh Rc?conn.L??e vlolntlons of riglits 

Gf^MPKTCNi-Y S'rATK!'lKNT^ ^ Tho HCndtMit can rucot^nlKc* nbvlouR vlnlntions of 

bnHLc ifidividunl rights within thu Amurlcnn lenal 
sys Lunu 

RELATKD T^^.^ ^ r ' \A L CUURECULUM HUHiKAflS' 
lal sciionce 

RKLATi:i) ORKCOn COHPCTKilCY AflRAS: : 

Bo an Lnrf.)cmL'd cLLizun iii uhc communiuy, ^:•nro 
■ - and natlmi , ' >. , 

PlXAi^tPLnS OF LIFK KOLp-^RKLATKn PERFQRIlANCiJ: 

Dutcrininc v;hDtlior a donial of service is n violnUion 
■ of. rights or clit- withholding of a privilege 

Dccormiha ^ whether a cnnvlction is legitimaj^ or a due 
process 
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COrfPETENCY IDKMTlFTCATlOri NUMHERi 50A " 

COMPETENCY TOPIC AREAi Citilzanahip 

COMPETENCY SHORT FORlIr nmploy voting procQriures 

COfiPKTENCY 5TAT1:HI{NT' The scudont can cmplDy appropriate procedureB for 

ro^UBtortng and votinf^. 

Social Rciwnco ' . 

r 

HF:lATED OREGON COMPETENCV AREAS: - ' ' 

Bg an inforrnod citizen in - tli^ community^ gtate 
and not inn ■ ^ 

EK.lfIPI.ES OF LIFE ROLE-RELATED PERF01l!IANCE : 

Identify- from niedia sources the Location of .uho 
appropriate precinct in which to vote 

. Correctly use a punch card voting system 

Know how to rc-register to vote after an 
address chan^^^ - 



COHfETENCY IDENTIFICATION NUMBER- 
COMPETEMCY TOPIC AREA^ 
COHPETENCY SHORT POM: 



505.- 

CiCizansViip 

InfluQnce governTnDnt deciainna 



i^^k'M^J^^'kHi^^k^Js^i^**^*i^-^^*'ki<i€ * ^i^.^-^ ^^^^ ^ k^^^ 

COMPETENCY STATEHENT: The studont can follow accepted procedures for 

influencing the decisions of governmenCj 
e,g. f letters, lobbying^ votingi petitions and 
ref eronda. ' . 

RELATED TRADITIONAL CLrRRICULUM PROGIiAiMS: 
Soc ial Be lence 

RELATED OREGON COMPETENCY AREAS: 

Be an Informed citizen in the comiuunityj state 
and nation 

EXAtlPLES OF LIFE ROLE-RELATED PERFORItANCE: . 

Write a clear J to the pointy and legible letter' to 
the editor of a local newspaper 

Identify the proper offlciml 'to contact about a local 
state or federal is Hue 

Carry a petition and obtain signatures 
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CDHPETKHCY IDENTTF inATIOEr NUnWER: 
COnPE'riiNCY TOPIC AREA: 
COMPETENCY SHORT FOmi 



506 

Citizenship 
ComplGta govornniGnt: forni.s 



COMPETENCY STAThHKNT: The student can coi-nlcrc forms iiGcessary for 

obtaining c^overninont acrvicca and permits* 

RELATfvD TRADITIONAL CURRICULUri PROCRAitS: ' " - ' ' ^ ' 

Language arts 
\- ■ Social science 

RELATED OREGON COMPETENCY AREAS: 

Be ah. informed citizen in the conirnunity, state 
anci natidfi . ^ ■ ^ ■ ^ 

EXATIPLES OF LIFE ROLE'-RELATED PERFOFU'iANC E : 

Cdmplete a-n app Ilea t inn for a social sccarity ^ = ' 

card . v. L 

DGtermine the difference botv/een nGues^^ary aiid - 
volu.i'tary inCormatlon requc^ited on a government 
fc . n ' ' 



COMPI^TCNCY IDENTlFlCATrON NUMnni- 507 

COMPETENCY TOPIC ARf^A^ Citizenship 

COMPIlTENCV short FORM: rntarprot lOBal materials 

COMPETENCY STATEMEMTi The? studont can intnrprot comnon lef;nL forms, 

rul'2B and ordinances. 

^ ^ * ^ ^ 5^ 55f ^ ^ 5^ 5^ 5'f ^ * ^ ^ ^ 5^ ^ * A ^ 7^ ^ 5^ ^ ^ >Sj ^ 

RELATED TRADITIONAL CURRICULUM PROGRAMS: 
Language nrts 
Social BciGnce 

RELATED OREGON COflFETENCY AREAS: 

Be an infnrmed citizen in the community , state 
and nntLon 



EXAMPLES OF LIFE ROLE--RELATED PERFORMANCE: 

Upon rocoivlng a trafCic violation forin, be able to 
determine procedures and rights as indicated on the 
torm 

State the nature of tho commitment when signing 
a certaLn contract form 
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COMPETENCY TDI- NT IF ICAT TON NUMBKRi 508 

COMPETENCY TOPIC AREA: CltlKDnahip 

COMPETENCY SHP'iT FORfh Intcrprot permit rGquiremcnLs 

COMPETENCY STATEMENT^ THg studonc can Inforpret informatiion about 

permit requireniants , 

RELATED TRADITIONAL CURRICULUM PROGRAMS^ 
Language arts 
' Social science 



RELATED OREGON COMPETENCY AREAS: 

Be an informed citizon in the community^ state 
and nation 



EXAPIPLES OF LIFE ROLE-REIATED PERFORMANCE i 

Follow the step^by-^stop procedures for obtaining 
a building permit 

List the conditiuns required to obtain a business 
pernit 
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(x)mpetencies 
Communication 
Computation 
Technology 
; Health 
(Citizenship 

V J - 

i 

Career 



COKPEr&NCY IDCNTLF LCATION NUMHERi 601 

COMPETICNCY TOPIC ARIw\: Conaumar 
.COttPETENCY SUCmT FOR-h Construct: a budget 

M^kii k 5V ^s'k'k^^^^-k'kikiii^^k'ki^^^iii^'M k ^ A A it it >^ A -k k-kkkkkkkkk^^k-k^kitki^^isk'kkk'kkk'k-k k k k k k ^: 



COMPETENCY STATEMENT: Tiic student can construct a budgGt for famlltes 

with diffurGnC nocds and incomos* 

kk kkkk^^kkkkkkkkkik-kkkkkkkkkkkkitkkkkkkkkkkkkkkkkk k k^kk k k kkkk k kkkkkk k %k k k kkk 

RELATED TRADlTiONAL CURRlCULUrt PKOGRAMH: 
Business oducation 
Ilomc oconomica 

tia tliemn t ICS ' ' . 

REIJ\TED OREGON COMPETENCY AREAS: 

Be an informed consumer of goods and services 

EXAilPLES OF LIFE ROLE-RELATED PERFORMANCE: ^ 

Project earnings and rGquired eKpenditures 
over a designated time pGriod 

List potential sourcas of income, Incllj^ding 
work, Investments and insurance 



jOo 
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COMPETENCY IDF- NTIFICATtON nUMBBlVr = 602 

COriPETENCY TOPIC AREA: ConBUmur 
COHPETENCY SHORT FORM: Use typos of monGy 

COMPETENCY STATEMENT: The student: can use appropriates typers of 

monGy , e.g. , caBli, chock, credit card, 
money orderj in different purchasing 
si tua t ions , 

REIJ^TED TRADITIONAL CIJRRIClJLlJr! PROGRAMS: 
Business education 
Mathematics 

RELATED OREGON COfiPETENCY ARfiAS: ' 

Be an InfornT-ed consumer of goods and services ■ 

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE : 

Select the^ proper type of money to enclose 
in a mailed payment 

Select the proper typo of money to use when traveling 

Select the type of payment which will supply 
neGded receipts for tax purposes 



mi 
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COMPKTLNCY IDnNTLFICATTUN NUMHlIRr 603 

COMPETKNCV TOPIC ARZAi Can&umQT 

COMPfrrnNCY HHORT form: Keep fuuincLnl rocords 

COnPKTEMCY STATKrIlCNT: Tho. HLiuient: can koop finnnci^il r^cordB of 

income and aKpanri 1 turus ^ 

RnLATKD TRADTTlONAI. CURK ICULU^l PROnRAMS: 
BuBtnops Gciucation 
Mathematics 

RELATICD OREGON COMPRTHNCY ARnAH: 

Be an .informed consumer of goods and sorvicGS 

CXAMPLES OF LIFE ROLE-^RELATFD PERFORIiANCE: 

For LaK purposes, keop a record of all income 
including wages, interest on savings , dividends 
and tips 

Maintain a household record-keeping system 
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COMPKTEMCY IDnNT IF ICAT lOfl NUMHI-R: 604 

COMPETENCY TOPIC ARRA: ronHumrir 
CO^tPETENCr SnORT FOilfl: Prepare tax formK 

COMPETENCY STATEflEMT: THg studant: can prapare aEata and Cedcral 

incnna taK forinB. 

RELATED TRAniTTOflAL nUHiitnULUf! PROCHAMS- 
Business education 

Mathemottcs . ^ 

Soctnl sciencG ' 

RELATED ORCGON COMPETEMCY AREAS- 

Bo an informeci citizen in tlie commun icy , state 
and nation 

Bg an informed consurnei' of goods and s£2rvices 

EXA^IPLES OF LIFE ROLE^RKLATED PERFORMANCE: 

Select the proper form to complete by reviewing 
the advantages of sliort and long forms 

* Read tax schedules 



J- w 
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COMPETCNCY inENTIF ICATION rilJMRER: 605 

COMPETENCY TOPIC ARI^A^ CanBixmov 

COMPETJ-NCY SHORT FOIUU Maintain bank accounCs 

\C0MPETENCY STATEftENTi The student can maintain chackinr^ and savings 



^Y^ * A Jff * A ^ 5s- ^ A ^ ?5f ^ -^ '^ 



RELATED TRADrTIONAL CURRICULUM PROGRAMS; 
Buflinesa education 
HoTPG economics 
Mathematics 



RELATED OREGON 'COMPETCNCY AFIEAS' 

Be an informod corsumcr of- goods and services 

EXAftPLES OF LIFE R0LE-RELATF:D PERFORMANCE: 

Balance a check ng account's deposits and 
expend i t ur es 

j . ^ " 

\ Select tile savin^^s account which will produce 

I the best interest return for the savings 

1 • time period desired 



lOi 
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COHPKTJlNCY IDRNTIFICATIOn NlJriHER: 606 

COflPETRNCY TUPiC ARi'A^ ('nnBiinar 
COftPnTlINCV SHORT FORM i l^aloct InHuranco 

COMPETf:fJCV STATKMENT: riio studont: cnn Hclnct insurannn tlint HatLHfloB 

t ypicnl f Innnc lal and 1 o%nl roqu 1 rom cn tn * 

RELATED TRADITIONAL CLlRRtCULUM PRUGRAMS^ 
Business Gducation 

RELATRD OREGON COMPETENCY AREAS: 

Be an infnrnied citizen in tho cummunityj stnto 

and nntion ' 

Be an informed citizen on Ehe streets and higliwaya 
Be an informed con.^umer of goods and servlcGS 

EXAMPLES OF LIFE ROLE-^RELATED PERFORIIANCE ■ 

PurciuiSG liabiiity insurance for personal 
protection on yGhicles, buildings and other 
property 

List risks around the home and purchasG the 
insurance V7hich best protects against loss 



CdMPKTENCi J.;:»KNT [FICAT LON NUMBFUi 
CQMPKTf-NCV TOinC ARKA: 
COriPETKNCY SHORT FORIl: 



60 7 

Consuinor 

Comploco inj^nr/inco fornix 



COMPETENCY HTATEni'NT^ The student: cnh complete InsurnncG 



RELATKD TRADITIONAL CURRICULUM PROGRAMS: ■= 
Business education 

RELATED OREGDN COMPCTEtlCY AREAS: 

Be an informed consumGr of goods and SGrvices 

EXAfiPLES OE LIFE ROLH^RELATHD PERFOrJIANC E: 



applicntlnn and claim fDrms. 



PreparG an application for a life insurance 
policy 



When a property loss occurs, prepare and present: 
a c 1 a i m 
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COMPETENCY IDKNT IF ICATtON HUUM.V.i 60H 

COMrtlTENCY TOPIC AREA: Cnnsiimtn- 
COMPETENCY SHORT TOW!: DocorminD finmicLil 

l-USp011.sJ.b.Lil t LUH 

COUPETENCY STATKMimT- The scudont can doconnine the total cost 

and monthly p.-iynicnts in comraon puirchnso 
and ran ta 1 np, rccmcn t s . 

RELATED TRADITIONAL CURraCLrLUM PROCfRA^IS: 
Business Gducation 
Home nconomics 
nathematlcs ' ■ 

RELATED OREGON COMPETENCY AREAS: 

Bg an informed consumer of goods and services ' 

EXATIPLES OF LIFE ROLE-RELATED E^ERFORMANCE i 

Compute the total cost of an nutomobile 
purchase 



5ute the total yGarly rental cost for an 
apartment, including potential damage and 
early departure ponaltics 
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COMPETCNCY IDI^NTIFICATTDN NUflHUl* 609 

" COriPnTlENCY TOPIC ARHA: ConsumGr 

COMPKTKNCY SflORT FOIU!: notcnnine lof\n\ ront: rac ttinl 

raqiii r anion Cm 

COnPETENCY STATDtlCKT: The stiudont: can determine the legal rights 

and responsibilities of the consumer in 
J conmon contractual agroonontSi 

?^ ^^MV^fe * *^ * ife* A A A r% -A ^ A* 5k' ^ ^ ^ A' A ^ A * A ^ik A5V A ^^-^ ^ A 3^-^ A ^ * 5fe ^ ^^-k^^k-k^k-kH kkk 

RELATEL) TRADITIONAL CimRICULUM PROGRAJIS: 



Bus iness educat ion 



Language arts 



RELATED OREGON COMPETENCY AREAS: 



Be an Lnfnrmed consumGr of Goods and servicGS 



EXAilPLRS OF LIFE ROLE RELATED PERFOIITIANC E ■ 



List the individual's rights and responsibilitiGs 
in a lease con tracts a land contract and a rental 
contract 
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COtlPKTEHCY IDENTIFICATION NUMBER: 610 

COMPETENCY TOPIC AREA: Consumer 
COflPETENCY iSHORT FORM: Apply for credit 

COMPETENCY STATEMENT: THg student can apply for different kinds of 

credit. 

RELATED TRADITIONAL CURRICULUH PROCllATiS! 
Business education 
Hone economics 

RELATHD OREGON COMPCTENCY AREAS- 

Bo an= inforped consumer of goods and serviccs= 

EXMtPLES OF LIFE ROLE^^RRLATED PERFORilANCE: 

Establish a credit rating by making payments 
on time 

Complete an application for a bank credit 
card ' . " 
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COHPETENCY IDENTIFICATION NUMBER^ 611 

COHPETENCY TOPIC AREA* Consumer 

COnPETENCY SHORT FORfl: Determine credit costs 

COHPETENCY STATEHENTi The student can determine the costs of 

different kinds of credit * 

RELATED TRADITIONAL CURRICULUM PROGHAMSi 
Business education 
Home ^economics 
Mathematics 

RELATED OREGON COMPETENCY AREAS: 

Be an informed consumer oE goods and services 

EXAMPLES OF LIFE ROLE^RELATED PERFORMANCE: ^ ^ 

Compute the cost of a deferred, purchase financed 
by* a credit cardj a credit union loan and a 
personal^ bank loan 



1 10 
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, COHPETEMCY IDEMTIFICATION NUMBER: 612 

COMPETENCY TOPIC AREA: Consurnar 

COMPETENCY SHORT FOPJt; , Identify credit violations 

COMPETENCY STATEMENT^ The student can identify obvious violations 
■ . of the law in typical credit transactions. 

RELATED TRADITIONAL CURRICULUII PROGRAJiS: 

Business education . / ^ 

Home economics 

Mathematics 

RELATED OREGON COrtPETEMCY AREAS: 

Be an inEomod citizen in the community^ state 
and nation 

Be an informed consumar of goods and services 

EXAflPLES OF LIFE ROLE^RELATED PERFOWfANCEi 

Identify the legal and credit implications 
of securing more than one loan on a single 
asset , 

.Identify the legal and credit implications 
of supplying false Information concerning " ■ 

assets and liabilities ' 

Identify illegal creditor pracCices, e^g,^ 
high interest 



COMPETENCY IDENTIFICATIOH nUMBEn^ 613 

COMPETENCY TOPIC AREA: Consuinar 

COMPETENCY SHORT FORM i Compare produces and services 

COMPETENCY STATEMENT: The student can make price-quantity 

comparisons of ^ products and services - 

RELATED TRADITIONAL CURRICULUM PROGRAjlS ^ 
Business education 
Hbrne economics 

Mathematics > ' , 

RELATED OREGON COMPETENCY AREAS: ■ ^ 

, . Be an informed consumer of g0ods and services 

EXA!iPLES OF LIFE ROLE^RELATED PERFORM.ANCE: . ' ^ 

Select three appliance repair services and 
compare their aefvicd rates 

Compare the telephone rates for long 
distance at various times on weekdays 
.and weekends . 



11,; 



0 



ill 



COMPETENCY IDENTIFICATION NmiBER: '614 

COMPETENCY TOPIC AREA: 
•. , COMPETENCY SHORT FORfl: ' InterprQt ■product suarantGcs 

COMPETENCY STATEMENT: The Student can intarprct product guaranteGS 

and warranties* 

RELATED TRADITIOHAL CURRICULUM PROGRAnS: 
BuBiness education 
Home economics 

Matheniatics- " " 

RELATED OREGON COHPETENCY AREAS ^ 

Be an informed consumer of. goods and services 

EXAIIPLES OF LIFE ROLE^RELATED ^ PERFORMANCE * \ / 

-Fulfill the_^ consumer responsibilities that 
validate a guarantee 

Distingtiish between product services 
covered and not covered by a guarantee 



1.13 
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COMPETENCY IDENTIFICATtON NUMBER: . 615 

COMPETEnCY TOPIC AREA: Consumar 

COHPETENCY SHORT FORM^: Use consuner pubrications 

COHPETENCY STATEMENT: The student can upe consumer publications 

to identify and evaluate products and sarvicea* 

RELATED TRADITIONAL CURRICULUM PROGRAf'lS: 

Business education ; 
Home ecbnomics 
riathemat ics ■ ' 

RELATED OREGON COMPETENCY AREAS: ' . 

Be an informed consumer of goods and sarvices 



EXAMPLES 0? LIFE ROLE-RELATED PERFORMANCE: 

When considering the purchase of a new auto, 
reaa a consumer guide to compare values and 
advantages of various makes in order to 
select the be^t buy with the features 
. desired ^ 
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COHPETEHCY IDENTIFICATION^NUMBERr 
COMPETENCY TOPIC AREA: 
COMPETENCY SHORT FORIU 



616 

Consumer 

Evaluate advertising 
techniques 



COMPETENCY STATEMENT: The/student can evaluate deceptive and " ' 
- . persuasive advertising and merchandising 
techniques * 

RELATED TRADITIONAL CURRICULUM PROGRAJIS: ' , ■ ' 




Home economics 



RELATED OREGON COnPETENCY AREAS: 



Be an informed consumer of goods and services 



EXAilPLES OF LIFE ROLE-RELATED ^PERFORJiANCEi 



Compar^e the net amount of package contents by 
w^elght rather than by package size 



Describe hero, worship , -band wagon and 
other appeal- and-^ pressure techniques 



COMPETENCY IDENTIFICATION NUMBER: '617 

COMPETENCY TOPIC ■MfiA^ Consumer 

COH.PETE'NCY SHORT PORfl: Obtain consumer assistance 
COMPETENCY STATEMENT^ The studgnt can obtain ^ssjWance from 



RELATED TRADITIONAL CURRICULUM PROGRAJIS: 



various consumer protection agencies. 



eBusiness education 



Home economics 



REl^TED OREGON COMPETENCY AREAS i 



Be an informed consumer of goods and services 



EXAMPLES OF LIFE ROLE-RELATED PERFORIiANCE i 



Verify evidence that Is contrary to a 
sales statement 



Secure expert help in breaking a contract 
ba^sed on false information 
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Index to 
Competencies 

Communication 

* 

Computation 
Technology 

Health 
Citizenship 
V Consumer 



COMPETENCY ..IDGMT IF ICAT ION NUMBitlU 
COMPETENCY TOPIC AREA: 
C0J:1PETENCY SUORT FORM: 



701 

Caraur 
Tdan t 1 f y 



npfis lb le 



occupat: LonB 



COflPETENCY STATEMENT: T\m fitudcnc can identify occupatLons closely 

rolatGd CO par.sonnl Interests and ab Hit Los, 

RELATED TRADITIOMAL CURRICULUM PROCRA?lS: ' , 

CareGr GducaCLon , . 
Industrial education 

RELATED BRECON COtlPETENCY AREAS: \ 

Funccion within an occupntion or continue education 
leading^ to a caroGr " . ^ % 

CXAZIPLES^ OF LIFE RCILE-^RELATED PERFORflANCE i 

Relate ■ thG "I want to learn moro abput 

statement to occupatiDnal Cjlu stars 

Identify personal strengths and weaknesses 
as they relate, to particular vocational areas 
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COMPETENCY IDENTIFICATION NUHBEIU 702' 

, COflPETENCY TOPIC 'AREA: Caracr 

.COHPETENCY SHORT FOWl: DGtarminc occupatlonnl 

■ "' . ■ requirdoiCii} 

COHPETENCY STATEMENT: The student can dotGrmiua eciucaCional 

and training requireTnents of occupations 
= in a career field. . = 

RELATED TRADITIONAL CURRICULUM PROGRAnS: 
Career education 
Industrial education 

RELATED OREGON COMPETENCY AREAS: 

Function within an occupation or continue education 
leading to a career 

-I ■ 

EXAflPLES OF LIFE ROLE-RELATED PERFORMANCE^ ■ 

Read a newspaper help wanted ad and list 
educational and training requirements ' 
for a particular job . ^ , ". 



Ha 
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COMPETENCY IDENTIPICATION MUMBERi 703 

COMPETENCY TOPIC AREA I Career 
COHPETRNCY SHORT fomi Determine occupational 

charac terlscics 



COllPETENCY STATEMENT^ The student can determine the major dutids 

and working conditions of occupations in a 
careGr field* 

RELATED TRADITrlOyAL CURRICULUM PROGRAJIS: 
Career education 
Industrial education 

RELATED OREGON COtrPETENCY AREAS: , 

Function within an occupation or continue education 
^ ' leading to a career ^ . = 



EXAiiPLES OF LIFE ROLE-RELATED PERFORilANCE r'. 

Discuss with a job placement officer or 

an employinent agency the duties and working 

conditioviS of an occupation 



Use a career . information system to find job 
duties and working conditions 



COHPETENCY IDENTIFICATION NUMBER: 704 - 
. COHPETENCY TOPIC ARE_A; Career^ 

^ COHPETENCY SHORT ^FORMr Obtain information about jobs 

COMPETENCY STATEMEOTi The studenc can ob tain information about ' 

jobs from various sources, 

RELATED TRADITIONAL CURRICULWl PROGRAriSl ' ' ./ 

Career education ^ ' 

Industrial education 

RELATED OREGON COMPETENCY AREAS: 

Function within an occupatiri'n'^br continue education 
leading to a career 



EXA^IPLES OF LIFE ROLE-REUTEp^^ERFORflANCEi 

' ' ' - 

Review a newspaper help wanted ad 

Identify/publications that have information 
about requir.enients for a particular career field 

Discuss with placement officers or employment 
agencies information concerning current openings 
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COMPFVENCY lOENTIFIGATlON MUMBCR: 705 

COMPKTENCY TOPIC ARIU: Caraor 

COMPCTRNCY SHORT FOfLM : GomploCG job applications 

COflPCXENCY StATEMENT^ The studont cnn fcoWlcto Cypical'iob application 

f orriis * 

RELATKD TRADITTOtlAL CURRtCULUtI PROHILVIS-' 
CarGQ.r educfltion 

■RELATED OREGOfI .COflPETf:MCY ARKAS- ' 

"'■ifi- . ' , " ■ 

Function within an occupation or' contlniib edncation " 
loading to a, cnroor ' 

>• 

EXAnPLES OF LIFE ROLE-RELATED PERFORMAHCCr' , 

Identify porsonal sliills, talents and 
. Gxpf3riGnces 

Accurately and clnarly .complGte employment - ' 

office forms ^ ■ f^' 



CDHPETEflCY IDENTIFiCATIOH UUMHEIU 706 . 
COMPETENCY TOPIC MEA i . Caroer 

COriPEtRNCY SHORT FORU i Participatp in Job intQrviawa 

COMPETENCY STATRIKNT- Tho stLiricnt can ask and an surer quesclons aboiit 
. . sgIF and job charac to rlst Ics in a job interview 

si tua t Ion * 

RELATED TRADltlOMAL CLmRIClJLljM PKDGRAriSt 
Career education 
Language arcs 

RELATED OREGON COMPETENCY A.REAS: 

function within an occtipatton or continue education 
leading to a carcGr 



EMIIPLES OF LIFE ROLE-RELATF.P FKHFORJlAnCEi 

. ■. . Prior to the job Interview, prepare a li&t 

of anaLytical quesclons for use during the 
interview 

In a real or slniulated job interview,, 
relate personal daca, social skills^ 
hobbles and educatton to job requirements 



-L ^ 
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COMPETENCY IDENTIFICATION HUMHm: 707 

. COKPETENCY-TOPIC ARE/^l CareGr 
COHPRTEnCY SHORT FORJl! Detarniine employer procedures 



* * * ^ * sfe * ^ A * * * * -A ^ ?V ^ * * 5fe A 5% ?V ^ * * 5fe * A 

COMPETENCY STA.TEMEMT.* The student can dGtermine typical employer 

policiGS and procedures* 

RELATED TRADIT lONAL CURRICULUM PROGRAMSj 
Career education 
Language arts 

RELATED OREGON COMPETENCY AREAS: 

Function %^lthln an occupation or conttnue education 
leading to a career ^ . 

■' * 
EXAIIPLES. OF LIFE ROLE^RELATED PERFORMAWCEi 



Read and understand such docutnants as 
employinent contracta, union agreements 
and employer handbooks 

Follow' proper procedutes to file' a 
grievance 



i 
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COMPETENCY IDENTrFICATION NUMBER: 708 

COMPETENCY TOPIC AREA: Carear 

COMPETENCY SHORT FORtl.: Determine work safety proccluroa 

COMPETENCY STATEMENT; The student can deterinlno work safety 

procedures requtred in, sc4 acted occupaCtona. 

RELATED TRADITIONAL CIJRRICULUM PROGRAMS' 
, Career education 
Homa ecoiioiTjics 
Industrial education 

RELATED OREGON COMPETENCY AREAS: " 

Function within an .occupation or nontinue aducation 
leading to a caraer 

EXAtlPLES OF LIFE ROLE^RELATED PERFOREIANCE: 



3are and analyze 'the differences 
between safety procedures at different 
placGS of emplnynient 

Explain to coworkers the location and 
proper use of safety equipment 



10 
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COMPETENCY IDENTIFICATION NUMBER I 709 

COMPETENCY ^rOPIC AREAi Career 
COMPETENCY SHORT fOmii Prepare a resume 

*** A ********* A*********5ie3fe***** 

COMPETENCY STATEMENT^ the^ student can prepare a resuTne of work 

experience and personal background datai 

^ A *tfe ***^* ** **5k^*** A *^ ******** 

RELATED TRADITIONAL CURRICUUJM PR.OGRAJIS: 
Career education 
Language arts 

RELATED ^ OREGON COMPETENCY AREAS: 

Function within an occupation or. continue education 
leading to a caraer 

EXAMPLES OF LIFE ROLE-RELATED PERFORMANCE: 

Write a orie^page personal data sheet 
includes work eKperiencep educatiohs 
personal information and references 



which 
hobbies. 
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COMPETENCY XDENTIFICATION NUHBERi -710^ . - ' 

C0!1PETENGY TOPIC AREA: Career - 

COMPETENCY SHORT FOmU Write applicntion lecters 

************ A5^^**A*^* 

COMPETENCY' STATEMENTS The studenC can write letters inquiring 

about or applying for jobs, 

**A******************5fe55r****^*^A*****^A* 

RELATED TRADITIONAL CURRICULUM PR.OGRA.MS: 
Career education - ^ 

Language arts 

^RELATED OREGON COMPETENCY AREAS: 

Function within an occupation or continue education 
leading to a career 



JKAMPLES OF LIF| ROLE^RELATED PERFpRTIANCE: 

Write clear and concise letters to various 
employers inquiring about job opportunities 
and training 
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COMPETENCY IDENTIFICATION NUMBER: 711^ - ■=■ ■ 

COMPETENCY TOPIC AREA: Career 

COMPETENCY SHORT FORM: Determine wages and benefits 

COMPETENCY STATEMENT^ Tho atudent can determine Che wages and 

benefits for employment position openings. 

RELATED TRADITIOMAL CURRICITHJM PR0GRAI1S- 
Business Gducation 

Career education \ ' 

Matbcmatlcs ' ' ■ 

RELATED OREGON COMPETENCY AREAS: 

Function i^ithin an occupation or continue education 
leading to a career 

EXAJiPLES OF LIFE ROLE ^.RELATED PERFORMANCE: 

^ Identify various deductions found on a payroll 
check stub - " = 

Review salary and benefit information for f 
various job , openings and determine v?hich 
best fits personal fifiancial requlrenients 
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Other Piiblicatioiis 

ffoiH the 
Northwest Regional 
Educational Laboratory 




Competency Based Education 
Sourcebook 

A UBcful guido ftjf ull t'tJucFiiorS 
planning and implementing CRE. 
ReBourcus !iHtod re/fc-r to instrue- 
■ tiDfial outconieB, outcomp tjttiiinmt'nt 
myasureSj atid fTiaria|ring proi^rtini 




Adultl 

EducQtion 
Hondboek 



Adult Basic Education 
Handbook 

Provides ABE, GEO nnd ESL 
eduealors with valuable how-to* 
du^ltR" in fiduU pdiication, I^ocuBes 
on the administraton tyachOf, 
student currici.iluni art^as, materiiilii 
and resoufces, 340 pge, SI 9, 75. 




Experience-Based Learning: 
How to Make the Community 
Your Clnssroom 

For teacherK, adminiHtrntors 
and cufricuUini Hpec-iaUHiH, Diti" 
cussdB yxpcrienllul leu rriini^?. wHh . 
practical- teehniqueH far all sl!bjee^^, 
Includes 25 student ItMirnin^ project 
260 pgs. $^).4 5. ■ 




The Community Resuurce 
Person's Guide 

ToIIb cornmunity pdoplo about 
cKperieneo'-bfiBed learning and how 
they can partjcipato in a BchdQl-* 
community Ibam effort to provide 
.studentB with creative learning 
oppQrtunitiOH, 24 pgB^ 05f , 




Tests of Functional Adult 

Literacy: An L^vulueition of 
Currently AvailablG Instrunicnts 

{ncjudes the application of 
standard psyehometric crit erUi ot 
17 adult literacy tdHin, Provides 
publisher profile, tent def-.e-riptloru?, 
georinR iind much more, 110 p^s. 
$5,95. 




FREE! 

Send for a copy of our 40-pago. 
Product^ & Si^rviccs Catalog, 
• dlBplaying educiitioriQl matdrials 
nnd nH^iHtance avniUdilf in nine 
Bubject areas. 



-Ordftr-InstfUGtions 



^ To fjhicf any yf tliCHt' muluriulH, send prepaynient 
"(for ord^rs^^unduf S15) or P.O. lo: Office of MarktH in^',, 
Norlhvvest Rugional Educntional Labortilory* 710 B,S\\ 
Second Avenut". Portlnnd, Oreuon 07204, \^ 



